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The Richland School District's educational excellence inspires and prepares students to become:

e Critical thinkers;

e Passionate learners;

= Contributing and responsible members of society; and
= Successful in the global community.

Commitment Statements

We commit to:

Providing a safe environment where teachers and students share mutual respect for one
another. Teachers who care about students improve the quality of learning through an
understanding of diversity and a belief that all students can learn.

Providing a carefully aligned K-12 curriculum taught with quality materials, technology and
research-based interventions.

Ensuring classrooms with high expectations and clear standards, strong classroom
management, and effective teaching practices.

Maximizing student learning through our partnership with families and the school community.

Helping families’ stay connected with their students' learning by communicating expectations
and student progress, building relationships, and providing parents the tools they need to help
their children succeed.

Incorporating new knowledge into practice through professional development and promoting
open and shared Instructional practices with time to collaborate, evaluate and reflect.

Involving parents and community in an active role in supporting our schools including mutual
sharing of new knowledge, building positive relationships and opening the schools for
volunteering.

Supporting and recognizing our students for playing a vital role in their own and each other's
learning as dedicated learners with positive attitudes.

Dr. Rick Schulte, Superintendent rick.schulte@rsd.edu

Dr. Nicole MacTavish-Deputy Superintendent nicole.mactavish@rsd.edu
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Introduction

Purpose

The purpose of the 2017-2018 English Language Learner (ELL) handbook is to provide staff with
information about the Richland School District programs and procedures for English Language
Learners.

The state Transitional Bilingual Education Program (TBIP) and federal Title Ill address the
uniqgue needs of eligible students, who come from linguistically and culturally diverse
backgrounds. Both programs share the same goal: develop language proficiency that enables
meaningful access to grade level curricula and instruction.

In state law, TBIP is a program within Washington's Basic Education Act - Chapter 28A.180
RCW. The federal Title Il program supports supplemental instruction and services for language
acquisition.

Definition
(WAC 392-160-005-Definitions)

A student who meets the following two conditions is eligible for the Transitional Bilingual
Instructional Program (ELL Program):

- The primary language of the student is other than English; and
- The student's English skills are sufficiently lacking or absent as to delay in learning.

Washington State defines "primary language” as the language most often used by a student
(not necessarily by parents, guardians, or others) for communication in the student's place of
residence or the language that the student first learned.

English language learners are usually:
- Students moving to the U.S. from other countries whose native language is not English.
« Students from homes where the first language is no English.

- Students having difficulty speaking, reading, writing and understanding the English
language.
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English Language Learners (ELL)

Philosophy/Vision

The Richland School District uses an acceleration model that provides ELL students with
powerful learning experiences that stress complex, engaging activities and direct teaching of
the English language. Language and skill development is accelerated, so students can meet
high standards in ALL academic areas.

Mission Statement

To help prepare the district's limited English proficient students to live successfully in an
English- speaking culture and in a multilingual, multicultural world. This preparation includes
providing developmentally appropriate instruction in the English language, maintaining a
respect for the student's native culture and heritage, and developing a sense of self-worth
and pride in the student. It will also include active parent involvement and vigorous staff
development activities.

More than 600 students receive ELL services in the Richland School District and our numbers
are increasing each year. These students represent more than 45 different cultures and
language groups. The most common are Spanish, Arabic, Ukrainian, Chinese, Russian, Somali
and Marshallese. (2017 data)

Program

The "Supportive Mainstream™ model is used in our schools. In this model, students spend their
day in a regular classroom accessing grade-level academic content. Consistent, focused, and
effective language development instruction is provided through ELL pull-out/push-in instruction
or through small group work with the classroom teacher, support teacher and/or Para
educators. Many of the classroom and support teachers are trained in Project GLAD (Guided
Language Acquisition Design). The ELL program employs a certificated K-12 ELL teacher and
educational assistants to support the ELL student both in the classroom and in a pull-out model,
by reviewing, extending or expanding the content, as well as building student proficiency in
academic language that will help them fully access core content. The ELL Program staff work
with the students, their families and the classroom teachers providing the needed support. The
district ELL teacher provides oversight and training for all ELL staff each year.

English language learners (ELLS) are taught and assessed on their grade level
standards in Language Arts, Math, Science, and other content areas.

The Washington State English Language Proficiency Standards (ELPS)
http://www.k12.wa.us/MigrantBilingual/pubdocs/ELP/WA-ELP-Standards-K12.pdf provide
learning targets for teachers as they help the ELL students learn English.
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Pathway Steps for new ELL students:

1. Intake meeting with parents to welcome them to school and find out what specific
needs they have.

2. Help parents fill out and understand paperwork using Language link services or
interpreter.

3. Fill out the Home Language Survey determines next steps.
4. Parent interview filled out during intake to help understand current levels in L1.

5. Give ELL placement test to help determine language proficiency or look at current ELPA
21 level in Cedars.

6. Determine what other classrooms have like language students enrolled. Enroll student
in same class for language support.

7. Look at ELPAZ21 test results (if available) to analyze specific domain and results.
8. Use an ELD Retell GLAD strategy to assess current grammar use levels.

9. Design small group interventions utilizing: Language for Learning, Talkies, LIPS,
Visualizing and Verbalizing, and GLAD strategies that focus on ELL vocabulary
development.

10. Progress monitor with SOLOM tool, ELPS At a Glance tool, or other progress
monitoring tools once a month to assess reading, writing, listening and speaking skills within
the classroom. Adjust and monitor interventions based on progress monitoring results.

11. ELPA 21 assess each February to determine current levels.

12. Refer to resources for ELL students on following pages.



Resources used for ELL students:

Push-in interventions: Review current classroom activities, charts, curriculum ma terials
providing extra review and practice.

In class ELL Sheltered GLAD interventions/strategies that support ELL learners with the core
curriculum: Contact Sally Mack sally.mack@rsd.edu with any questions about any of the
following strategies.

1. ELL review strategy

2. ELL Group Frame

3. Sentence frames

4. L1 labels on input charts

5. Levels of Questioning during input/lecture, lesson delivery
6. Use of Realia as much as possible

7. Picture files depicting photos of real items of study

8. Like-language partner

9. 4-member team approach —heterogeneous

10.Small group instruction homogeneous, heterogeneous
11.Input strategies

Possible Pull-Out interventions: contact your Instructional Specialist or Special Programs about the
following:

12. Fast Forward
13. Language for Learning


mailto:sally.mack@rsd.edu

English/November 2016

ffice of Superintendent of Public Instruction (OSPI)
ome Language Survey

The Home Language Survey isgivento all students enrolling inWashington schools.

Student Name:

Grade: Date:

Parent/Guardian Name

Parent/Guardian Signhature ———— —— ———

Right to Translation and
Interpretation Services
Indicate your language preference so

All parents have the right to information about their child's
education in a language they understand.

we can provide an interpreter or 1. Inwhatlanguage(s) wouldyour family preferto communicate
translated documents, free of with the school?
charge, when you need them.
Eligibility for Language 2. What language did your child learn first?
Development Support
Information about the
student’s language helps 3. What language does your child use the most at home?
us identify students who
qualify for support to
develop the language 4. What is the primary language used in the home, regardless of
skills necessary for the language spoken by your child?
success inschool. Testing
may be necessary to
determine iflanguage 5. Hasyour child received English language development support
supports are needed. ina previous school? Yes_ No__ Don't Know
Prior Education 6. In what countrywasyourchildborn?
:)(i?tl::éiia?rgszio?z(:g\tli%%g child’s 7. Hasyourchild everreceivedformal education outside of the
s United States? (Kindergarten - 12" grade) Yes No

education:
= Give us information about the. _ If yes: Number of months:

kn_ovyledge and skills your child is Language of instruction:

bringing to school.
= May enablethe school districtto 8. When did your child first attend a school in the United States?

receive additional federal funding
to provide support to your child.

This form is not used to identify
students' immigration status.

(Kindergarten — 12th grade)

Month Day Year

Thank you for providing the information needed on the Home Language Survey. Contact your school
district if you have further questions about this form or about services available at your child's school.

Note to district: This form is available in multiple languages on http:/www k12 .wa.us/Migrant8ilingual/Homel anguage.aspx. A
response that includes alanguage other than English to question #2 OR question #3 triggers English language proficiency
placement testing. Responses to questions #1 or #4 o a language other than English could prompt further conversation with
the family to ensure that #2 and #3 were clearly understood. "Formal education” In #7does not include refugee camps or

other unaccredited educatlonal programs for children.

o |

Formsand Transhted Materal from the Bilingual Education Office ofthe Office of Superintendent of Public Instruction are

licensed undera Creative Commons Attribution 4.0 International License.
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Parent Interview for Lanquage Dominance and Past School History

Dear Parent or Guardian,

In order to provide your child with the best education possible, we need to know about his/her
language and education background. There are no right or wrong answers to the questions
below. Your honesty and thoughtfulness in answering these questions is greatly appreciated
and will directly benefit your child's educations.

About your child:

If there is more than one language spoken in your house, please feel free to include them in all
your answers.

When your child was a baby:

1. What language did you speak to your child when he/she was a baby or young child?

2 .In what language did your child say his/her first words?

3 .In what language did your child speak as a baby or young child?

4. What language did other people in your house (other caregivers, babysitters, siblings,
relatives) speak to your child when he/she was a baby or young child?

5. What language did you use to sing and/or read to your child when he/she was a baby
or young child?

At the present time

1. What language is spoken in the child's home or residence most of the
time?

2. What language do you mostly use to speak to your child now?

3. What language does your child mostly speak to you?

4. What language does your child prefer to speak to others (siblings, caregivers,
babysitters, relatives)?

5. When you have to give your child directions quickly which language do
you use?

Other School Experiences:




1. Did your child attend preschool? If yes, what was the language used by the
teachers?

For students entering school in a grade other than kindergarten:

1. Does your child know how to read? If yes, in what language?

Does your child know how to write? If yes, in what language?

Does your child know how to read and write in his/her first language?

2. Is this the first time the child has attended a school in the United States?

3. If no, where did he/she go to school previously?

What language was used for instruction?

4. Was there any interruption in your child's education? If so, for how
long?

5. Has your child ever had difficulties learning? If yes, please explain briefly:

6. Has your child ever received special services to help his/her learning? If yes,
please explain briefly:

7. Is there anything more you would like to tell us about your child's prior school
experience and/or learning strengths or weaknesses?




Richland School District

Proficiency Level: Emerging

Language GOAL. Student will increase I from

2016-2017
|Engiish Language Learning Plan for:
Teacher: I Grade Level:
Language LI Parent requests

translation service

to I by I

LANGUAGE PROFIENCY LEVELS

LISTENING
] 1 Beginning
[0 2 Early Intermediate
[ 3 Intermediate
14 Early Advanced
(15 Advanced

SPEAKING READING
(] 1 Beginning (11 Beginning
[J2 Early Intermediate ][] 2 Early Intermediate
(J 3 Intermediate [ 3 Intermediate
[J 4 Early Advanced (] 4 Early Advanced
[ 5 Advanced [ 5 Advanced

WRITING
] 1 Beginning
[J2 Early Intermediate
(] 3 Intermediate
(14 Early Advanced
(15 Advanced

Testing Accommodations (Check guidance prior to using accommodations)

[T Separate Location L]

Human Reader L[|  Text-to-Speech

[[]  Other (see back of

(Math Only) form)
Classroom Support
Speaking Listening |Reading |Writing
(Like Language Peers Input Charts/K-W-L  LITPR [Jsentence Frames
[Language games [J Rephrase Directions [ ]Visual Prompts {JVisual Prompts
[CJRead Aloud [[] Background connection [ IRealia CJStudent Interviews
Additional Support
U Title 1/LAP |1 Special Education  [[JELL Services | O Highly Capable

[J Pull-out support | times per week for I minutes
O push-in support I times per week for I minutes

[(JGen Ed in-class support | times per week for I minutes

Parent Communication and Review of Plan

[JParent Conference
Date:

] Parent was unable to attend conference.
Information was mailed home.

[ parent Conference Date:




ELPA 21 ASSESSMENT PERFORMANCE LEVELS

1-Beginning: A student at this level displays few grade-level English language skills and will
benefit from ELL program support.

2-Early Intermediate: A student at this level presents evidence of developing grade-level English
language skills and will benefit from ELL program support.

3-Intermediate: A student at this level applies some grade-level English language skills and will
benefit from ELL program support.

4-Early Advanced: A student at this level demonstrates English language skills required for
engagement with grade-leve! academic content instruction at a level comparable to non-ELLs.
5-Advanced: A student at this level exhibits superior English language skills, as measured by
ELPA21.

Supportive Mainstream Model

In Richland School District we serve our ELL students through the Supportive Mainstream Model .
Consistent, focused, and effective language development instruction is provided through ELL pull-out/push-
in instruction or through small group work with the classroom teacher. Language instruction is delivered in
English by teachers who have been specifically trained in the field of second language acquisition and
strategies. Instruction may occur either individually or in small groups within the mainstream classroom
(push-in) or separate from the mainstream classroom (pull-out) with the focus of supporting English
language development.

ADDITIONAL INFORMATION

Signatures

Parent Signature Student Signature

Teacher Signature ELL Cooridinator,
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Summary of Program Models from OSPI (revised April 2015)

Bilingual Programs

Alternative Instructional Programs

Dual Language

¢ Mixed classrooms of ELLs and native English speakers

¢ Content instruction in both languages

* Language of instruction is balanced with goal of 50/50 balance by completion of program

* Academic content is made meaningfully accessible using sheltered strategies

*  Program length is clearly established, and TBIP exited students continue for duration of program
*__Goal of bilingualism, biliteracy, biculturalism, and grade level academic achievement for all students

Developmental Bilingual Education (Late Exit)

*  Classrooms of English language learners in K-6 grades v

*  90% of instruction using students’ native language during primary grades, progressing to 50/50
balance by 5th or 6th grade

*  Program length is clearly established, and TBIP exited students continue for duration of program

*_Goal of bilingualism, biliteracy, and grade level academic achievement for English language learners §

Transitional Bilingual Education (Early Exit) 7

* Classrooms of English language learners

* Instruction using students’ native language initially

* Instruction progresses toward using only English over approximately a 3-year period

* Goal of English proficiency and grade-level academic achievement with gradual reduction of native
] ___language supports Alternative Instructional Programs
Content-Based Instruction (CBI) or Sheltered Instruction (SI)

* Classrooms of English language learners

* ELL teachers provide content instruction using English sheltered strategies to foster English language
development and make grade-level content meaningfully accessible Goal of English language
proficiency integrated with grade level academic achievement

Supportive Mainstream

* Students in mainstream English speaking classrooms most of the day

* ELL teachers provide supplemental English language support inside or outside of the mainstream
classroom

* Mainstream and supplemental English instruction conducted using English with specific strategies to
foster English language development and make grade-level content meaningfully accessible

*  Mainstream content teachers collaborate with ELL teacher or ELL coach to facilitate language support
in content classrooms

*  Goal of English language proficiency integrated with grade-level academic achievement

Newcomer Programs

_l‘fewcomer Pljo_grams

*  Classrooms of beginning level newly immigrated English language learners all or part of the day

* Instruction conducted using English or bilingual model appropriate to district’s program

*  Teachers have specific background for working with newly arrived immigrants and students with
limited formal schooling

*  Specific criteria is established to move students into other English language development program
models offered by district

* Goal of basic English language proficiency, basic content knowledge, and introduction to US school
culture in order to prepare for other district ELL program
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General Information/FAQ's

How do students qualify for ELL services?

Lanquage Proficiency Placement Test

Students whose primary language is a language other than English must be assessed by the
tenth day of attendance with the state-approved language proficiency placement test. (ELPA21
Screener) The placement test is only for students who have been identified as potential ELLs
based on the Home Language Survey and for Native American students who have been
determined to be academically at risk. Please contact your ELL staff member or of the Special
Programs department to determine if a placement test is required.

Students must meet eligibility requirements to qualify for ELL services. Students who score a
Level 1 (Beginning/Advanced Beginning), Level 2 (Intermediate), or Level 3 (Advanced) on the
ELPA21 Screener qualify for services. Students who score Level 4 (Transitional) do not qualify
for ELL services.

Annual Assessment

All ELL students, including those on waivers, are assessed on the English Language
Proficiency Test for the 2151 Century (ELPA21) each spring. The ELPA21's assessment
system measures growth in English language proficiency based on the newly developed
English Language Proficiency Standards (ELPS). It provides valuable information that informs
instruction and facilitates academic proficiency in English to help make sure all El s leave high
school prepared for college and career success.

Each ELL students' ELPA21 results are provided each year and a copy of those results are
found in the student's ELL file found in the cumulative file. If your student is Level 1, 2 or 3, s/he
is eligible for active ELL services.

The ELPA21 assessment replaced the WELPA assessment in Washington
State in 2016.

For more information and resources, check out the ELPA21 site:
http://www.elpa21.org/about

From WELPA to ELPA21:A New Annual English Language Learner (ELL) Test

What: ELPA21 (English Language Proficiency Test for the 21st Century)

When: In the spring (ask Special Programs for specific dates each year)

Who: All active ELL students Levels 1-3, all waived ELL students, and any Native American
students who qualify for extra language support.

What you can expect: Students will take four test domains: Reading, Writing, Listening, and
Speaking. The test will be entirely online using the same test engine as Smarter Balanced.
(There will also be a short paper- and-pencil Writing section for Kinder and Grade 1 students.)
Each test section should take an hour or less. Your building's ELL teachers will proctor the
test. See your school's ELL teacher for more information about when the test will be given at
your school.

Why: The results of this required annual state test will help teachers and parents understand
how ELL students are learning English, and what other supports they need. Parents will
receive a score report in the mail after the test is completed.



http://www.elpa21.org/about

How often will students be tested?

All ELL students will be re-tested on the annual ELL assessment each February or March.
Scores are sent home from the district office after testing scores are received from OSPI.

If they qualify for ELL services, what kind of help will they receive?

Students will receive push-in and/or pull out support from general education and ELL staff.

To see a Family Guide to ELPA21 (in English and Spanish), click here:
http://www.k12.wa.us/ELPA21/Timeline.aspx

To see sample test items, use Google Chrome and the following web address:
http://www.elpa21.org/assessment-system/sample-items

How can | request an interpreter?

Clear communication and building relationships with our ELL families is key to their success.
Our main resource for interpreter services is Language Link Translator Phone Service. Please
refer to form included in this guide as all interpreter services must be carefully logged and
turned into Janet Young.

You may use Language Link services or request an interpreter to help you communicate either
over the phone or during face-to-face conferences. If you are a staff member, please talk to

your Instructional specialist, or Sally Mack (sally.mack@rsd.edu) and/or school secretary about
the procedure.



http://www.k12.wa.us/ELPA21/Timeline.aspx
http://www.elpa21.org/assessment-system/sample-items
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ELPA 21 Proficiency Status Policy Definitions

Proficient

Students are Proficient when they attain a level of English language skill necessary
to independently produce, interpret, collaborate on, and succeed in grade-level
content-related academic tasks in English. This is indicated on ELPA21 by attaining
a profile of Level 4 or higher in all domains. Once Proficient on ELPA21, students
can be considered for reclassification.

Progressing

Students are Progressing when, with support, they approach a level of English
language skill necessary to produce, interpret, and collaborate, on grade-level
content-related academic tasks in English. This is indicated on ELPA21 by attaining
a profile with one or more domain scores above Level 2 that does not meet the
requirements to be Proficient. Students scoring Progressing on ELPA21 are eligible
for ongoing program support.

Emerging

Students are Emerging when they have not yet attained a level of English language
skill necessary to produce, interpret, and collaborate on grade-level content-related
academic tasks in English. This is indicated on ELPA21 by attaining a profile of
Levels 1land 2 in all four domains. Students scoring Emerging on ELPA21 are
eligible for ongoing program support.
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Student Name: (D

State Student ID: @IV School:
Grade: District: Richland Sd {03400)
Test Date: Spring 2017

English Language Proficiency Assessment ELPA21

What is the ELPA21? R
The English Language Proficiency Assessment for the 21st Century, 5

or ELPA21, is a test of English language proficiency. The lest is based YOUR CHILD’S OVERALL

on the English Language Proficiency Standards and addresses the PROFICIENCY DETERMINATION

language demands needed to reach college and career readiness.

What Do the ELPA21 Proficiency Levels Mean? PrOfiCient

Level 5 Advanced: Exhibils superior grade-level English language skills
as measured by ELPA21.

Level 4 Early Advanced: Demonsirates grade-level English language
skills required for engagement with academic content instruction at a
level comparable fo non-ELs.

Level 3 Intermediate: Applies some grade-evel English language skills
and will benefit from English Language Program suppor.

~ Family Report

Students are Proficient when'they attain a level of English

language skilt necassary to independertly produce, interpret,
collaborate on, and succeediin grade-level content-related ,
academic tasks in English. This is indicated on:ELPA21 by "
attaining a profileofiLevel 4 or higher in'all domains. Once

Leve! 2 Early Intermediate: Presents evidence of developing grade- Proficient on ELPA21, students can be considered for
level English language skills and will benefit from English Language reclassification.
Program support.

Level 1 Beginning: Displays few grade-level English language skills and
wifl benefit from English Language Program supporl.

p

/. ) Y

/

"~ Your child's Overall Score (reading, writing, listening, and speaking combined) is 6201. Your child's
\ Compreher_l_s_ion Score {reaq!ng and listening) is 6217.

i1 DEARIARMSD

LISTENING Level 5 l READING
When listening, the student at Level § is working on; | When reading grade-appropriate text, the student at Level 5is
determining meanings of idiomalic expressions and figurative working on: determining the meaning of figurative language,
language in oral presentations and conversations; determining and idiomatic expressions; accurately identifying, summarizing,
and summarizing central ideas or themes, analyzing their | analyzing, and critiquing key points, main ideas and arguments
development and evidence discussed; construct meaning from | of others presented in writing; gathering and synthesizing
oral presentations on academic topics and literary texts; information from multiple written sources, evaluating the
inferring, analyzing and critiquing the intent, reasoning and use reliability of each source.
of rhetoric of a speaker.

T i i —
| AKINGJA’"ﬁM Level 4 Ji
PSR A e el L1 : A% = “J

When speaking, the student at Level § is working on: When writing, the student at Level 4 is working on: producing a
participating in extended conversations and discussions and coherent narrative with details using compound and complex
delivering oral presentations on a range of topics, texts, and sentences; using a variety of language structures accurately in
issues; asking and answering questions to probe reasconing context-specific messages; constructing written claims with

| and claims; summarizing key ideas and evidence; fully reasons in basic paragraph form; participating in written

| developing a claim or.topic with relevant details, concepts, | exchanges on a range of topics, texts, and issues; introducing
examples, and information; analyzing and integrating and developing an informational topic with facts, details, and = |
information into a clearly organized oral text. evidence. ;

State of Washington
Office of Superintendent of Public Instruction

Page 1 of 1
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Frequently Asked Questions

HELP! | have English Language Learners in my classroom!

New learners of English are often overwhelmed by the language and culture of a new school
setting. Most students entering public schools from other countries have acquired the ability to
think, speak and reason in their home language. (L1) However, they come with various levels of
schooling and life experiences. These factors, along with differences in learning styles and
physical, social and intellectual abilities, affect the students’ progress in learning must be
considered in the design and delivery of their instructional programs.

Classroom adaptations for ELLs are important and required to lower the language barrier and
make learning as comprehensible as possible. Refer to "Resources for teachers" section for
resources.

How do students qualify for the ELL Program?

All students who register with a school in Washington State are asked to fill out a Home
Language Survey that identifies their primary language. When a student has identified a
language other than English as their first language, they will be given a state-approved
language proficiency placement test within ten days of their enrollment to determine
qualification of ELL program.

How ELL students are served In RSD?

The "Supportive Mainstream” model is used in all our schools. In this model, students spend
their day in a regular classroom. Many of the classroom and support teachers are trained in
Project GLAD (Guided Language Acquisition Design). The ELL program employs a certificated
K-12 ELL teacher and educational assistants to support the ELL student both in the classroom
and in a pull-out model, by reviewing, extending or expanding the content, as well as building
student proficiency in academic language that will help them fully access core content. The ELL
Program staff work with the students, their families and the classroom teachers providing the
needed support. The district ELL teacher provides oversight and training for all ELL staff each
year.

How long do students stay in the ELL Program?

ELL students who reach Level 4 and/or Level 5 in all areas (Speaking, Listening, Reading, and
Writing) on the annual ELPA21 English language proficiency test transition out of the ELL
Program for the next school year. The ELPA21 is administered every year in February-March.
Students who transition out of the program are monitored by the ELL Program for another two
years to ensure they remain academically successful.

Students of all English language proficiency levels are placed in classrooms according to age-
group. This is in accordance with Title VI of the Civil Rights Act of 1964, which protects the rights
of students with limited English language proficiency (LEP) to equal access of programs and
activities receiving Federal funds. It is a violation of students' rights if LEP students are retained
in grade for failure to demonstrate basic skills in English.

What are the standards for English Learners?

English language learners (ELLS) are taught and assessed on their grade level standards in
Language Arts, Math, Science, and other content areas. There are also English Language
Proficiency Standards that are used by ELL Specialists and other teachers to understand what
students at different levels of English proficiency should be able to do.




nwuuwokr—OQ0 Z

L0



Resources for Teachers

RSD K-12 ELL Teacher
The English Language Learner teacher position includes three areas of support:

Teacher Support:

ELL teacher can facilitate whole group, small group and individual professional
development to support the implementation of Sheltered Instruction strategies, such as
Guided Language Acquisition Design (GLAD) and AVID ELL for students. In addition,
provide on-going support through co-teacher, co-planning, instructional coaching,
consulting, and collaborative assessment.

Student Support:

Although the primary responsibility for language instruction resides with the classroom
teacher, the RSD ELL teacher will work within the school's student assistance teams to
provide and/or facilitate language interventions for those students most in need.

Family Support

We partner with the Community in Schools Department as well as school counselors to
provide support to staff in the areas of communication, translation and cultural
competency. The team supports efforts in every school to engage all families and students
actively through phone calls, conferences, home visits and school events.

Project G.L.A.D. in Richland School District

OCDE Project GLAD®NTC is a model of professional development dedicated
to building academic language and literacy for all students, especially English language
learners. For over 20 years, Project GLAD® has provided exemplary training for educators
both nationally and internationally resulting in students' access to quality instruction and
high-levels of success. The Guided language Acquisition Design model enhances
teachers' design and delivery of standards-based instruction through an integrated
approach. Project GLAD® classrooms promote an environment that respects and honors
each child's voice, personal life experience, and beliefs and values their culture.

Project GLAD® has been recognized as a model reform program by California
Department of Education (COE) and highlighted as a "Best Practices" program for Title Ill
professional development by CDE.

Orange County Department of Education Project GLAD® Training Model Elements: The
following elements make the Guided Language Acquisition Design promote successful,
involved teachers and students:

A unique blend of academic language and literacy that combines the research from many
fields and organizes the strategies and classroom practices into a process.

Firmly rooted in research and has been field tested for the past 18 years.

Encourages a classroom environment that values the student, provides authentic



opportunities for the use of academic language, maintains highest standards and
expectations for all students, and fosters voice and identity.

Supports standards based instruction through integrated approaches which include
Project Based Learning, language immersion and language acquisition

OCDE Project GLAD®NTC

We have 3 OCDE Project GLAD trainers in Richland School District:
Sally.Mack@rsd.edu

Erica.Quiring@rsd.edu

Kristina.Beach@rsd.edu

Project GLAD Training Opportunities:

1. Tier | 2-day Research/Theory and 4-Day classroom demonstration trainings are
provided each year to RSD certified staff.

2. Review and resources for previously trained GLAD teachers are available throughout
the school year.

3. Consulting and model teaching opportunities are available by contacting the RSD
GLAD trainers.

Office of the Superintendent of Public Instruction (OSPI) see the following link for
further resources: http://www.k12.wa.us/MigrantBilingual/ELD.aspx

ELL contacts:

Sally Mack - Richland School District K-12 ELL teacher and Project GLAD trainer.
Sally.mack@rsd.edu

Beth Harrington - Richland School District Assistant Director of Special Programs (509)
967-6040 Beth.Harrington@rsd.edu

Elementary buildings have an Instructional Specialist and ELL para educators who can
help you with ELL programming and services.


mailto:Sally.Mack@rsd.edu
mailto:Erica.Quiring@rsd.edu
mailto:Kristina.Beach@rsd.edu
http://www.k12.wa.us/MigrantBilingual/ELD.aspx
mailto:Sally.mack@rsd.edu
mailto:Beth.Harrington@rsd.edu
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BACKGROUND

Land and Climate
Somalia is located on the Horn of Africa. It is slightly smaller
than France or the U.S. state of Texas. In the north, the Guban
is a hot, semiarid plain parallel to the Gulf of Aden. Shimbir
Berris, in the Gogo Mountains, is the highest peak (7,900 feet,
or 2,400 meters). The Hawd Plateau, grazing rangeland,
covers most of the country's center. More fertile land lies in
the south, between the Juba and Shabelle rivers, where crops
are grown commercially. Lower Juba (south of the Juba
River) is covered by thick bush but still supports some
farming and livestock production. Drought and overgrazing
have damaged much of Somalia's vegetation and wildlife.
Somalia's four seasons are Gu (heavy rains, April-June),
Hagaa (dry, June-September), Dair (short rains,
October-December), and  Jilal  (extremely  dry,
December-March). The climate is hot; some cities have
average annual temperatures that exceed 88°F (31°C).
Somalia'’s interior is arid, while coastal regions are more
humid.

History

Early Inhabitants and Muslim Influence

Somali have inhabited the Horn of Africa for centuries,
occupying an area from near the Gulf of Aden, south to the
Tana River in Kenya, and west to Harar in Ethiopia. Somali
ivory, ostrich feathers, leopard skins, frankincense, and myrrh
were carried as far away as China along early long-distance
trade routes. Peoples from India, Persia, Arabia, and Portugal

Boundary are not

settled in coastal Somalia. Their influence on architecture,
clothing, language, and customs is evident today.

Islam was introduced in the ninth century AD by Arab
sheiks who married into Somali families. Arabs controlled the
southern coast between the ninth and nineteenth centuries; the
sultan of Oman ruled as far south as Zanzibar until the
Europeans began to compete for territory.

Colonialism and Independence
In the 1880s, British Somaliland was established in the north,
Italian Somaliland in the south, and French Somaliland
(which became the present-day country of Djibouti) in the
northwest. Somali opposed colonialism and still have bitter
feelings about the era. A rebellion launched in 1900 against
Britain lasted until 1920; it failed but intensified Somali
nationalism, which eventually led to independence. In 1960,
British and Italian Somaliland were united to form the Somali
Republic.

Undermined by clan rivalries and corruption, the new
parliamentary government never stabilized. Military leaders
staged a successful bloodless coup in 1969. General
Mohammed Siad Barre became president and suspended the
constitution. He sought to reorder society and end tribal
institutions by declaring Somalia a socialist state,

Civil War
Colonial divisions left many Somali living outside the borders
of Somalia, which led to frequent clashes over borders for
many years. During the Cold War, the Soviet Union and
United States supplied arms to competing sides. The abundant
weapons, controversial resettlement of refugees, corruption,
and political repression all combined to spark a 1988 civil war
in which the northern Somali National Movement (SNM), led
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by the Isaak clan, joined forces with the United Somali
Congress (USC), composed mostly of Hawiye subclans, to
fight the government, led by the Darod clan. In 1991, the Siad
government collapsed, and Somalia's political disintegration
soon followed.

The SNM broke with the USC, denounced the 1960 union,
and declared an independent Republic of Somaliland with
Hargeisa as the capital. Somaliland, based on the borders of
the old British Somaliland, is not internationally recognized
as a sovereign state, and it is opposed by some non-Isaaks in
the north. However, it does have a functioning government
with its own president, and this stability has contributed to
economic growth in the region.

Political Instability
In the rest of Somalia, southern alliances dissolved in 1991,
and Mogadishu was split between rival Hawiye subclans. The
country plunged into anarchy. By 1992, famine, disease, and
war threatened to engulf the population. An effort by the
United Nations halted the famine but could not establish
peace. Somali began to resent the international presence,
anarchy returned, and foreign troops left in 1995. Rival
warlords claimed various regions.

Since 1991, uniting the country and establishing a
functioning government have been extremely difficult, and
attempts to promote reconciliation failed, even when key clan
leaders supported them. In 1999, arms began flowing into
Somalia from a border war between Ethiopia and Eritrea.
Each country sought allies among Somalia's rival factions,
prompting an escalation in regional fighting. Some clans
banded together to escape the anarchy of the late 1990s by
declaring, like Somaliland, some form of autonomy.
Northeastern clans joined in 1998 to establish Puntland next
to Somaliland.

Transitional Government
Many clan leaders met in 2000 to establish a transitional
government, but not all factions recognized the government's
authority. Warlords and politicians agreed to form a new
transitional government in 2004, but it, too, failed to unite the
country. In 2006, militias loyal to the Union of Islamic Courts
(UIC) defeated clan warlords to take control of much of
southern Somalia. Ethiopian troops invaded to support
government forces and defeated the UIC militias in December
2006. UIC moderates formed the Alliance for the
Re-liberation of Somalia (ARS), which later took part in
peace talks. In January 2009, Ethiopia's military withdrew,
and ARS leader Sheikh Sharif Sheikh Ahmed became
president of the transitional government.

In August 2012, members of Parliament were sworn in as
the transitional government’s mandate expired, giving
Somalia a more permanent government. Members of
Parliament elected Hassan Sheikh Mohamoud as president in
September.

The prolonged lack of a functioning national government
has contributed to instability in the region. Former UIC
hardliners continue their insurgency as part of al-Shabab,
which formally allied itself with al-Qaeda in early 2012. In
recent years, Somali pirates have seized ships off the coast of
the country, demanding millions of dollars in ransom, though
the number of attacks fell sharply in 2013 thanks to

Somalia

anti-piracy operations and a stronger central government,
among other factors. Somalia’s desperate economic situation
is caused in part by frequent famine.

Recent Events and Trends
¢ Al-Shabab attacks:In June 2016, members of the
al-Shabab militant group attacked a hotel in the capital of
Mogadishu, killing at least 16 people and wounding 55
others. The militants detonated a car bomb in front of the
gate, then stormed the hotel. Al-Shabab has carried out a
string of terrorist attacks in Somalia during 2015 and 2016,
mostly targeting hotels. Previous attacks include an al-Shabab
attack on a restaurant in Mogadishu in January 2016, which
killed 20 and wounded 17 others, and an attack on a Kenyan
military base the week prior. While al-Shabab has been
weakened in recent years, it continues to threaten the security
and stability of Somalia.
* New president: In February 2017, Mohamed Abduliahi
Mohamed was sworn in as Somalia’s new president after
defeating incumbent Hassan Sheikh Mohamud in presidential
elections. Though the ¢lections were marred by bribery and
corruption, they were widely regarded as a milestone for
Somalia, which has not had a functioning government in over
25 years. The elections were indirect due to security reasons.
Mohamed, a former prime minister, was viewed as the protest
candidate and ran on a platform to fight corruption and bring
stability to the country. Corruption has long been entrenched
in Somali politics, rendering the state less capable of
addressing Somalia's critical problems of poverty and national
security.
* Drought and food shortages: In March 2017, the Somali
government declared its current drought a national disaster,
estimating about 6 million Somali to be in need of food aid.
Following two consecutive wet seasons with little rainfall,
Somalia is preparing for acute food shortages across the
country. Some fear that the current drought could progress to
widespread famine. If so, it would be the third famine in
Somalia in only 25 years, with the most recent taking place
between 2010 and 2012. The lack of clean water has resulted
in an increase of waterborne diseases, taking a heavy toll on
malnourished Somali.

THE PEOPLE

Population
Because Somalia has not held a census since before the
collapse of the government, population statistics for the
country are estimates. The majority of the population lives in
rural areas. Related to the Afar, Oromo, and other Cushitic
peoples living on the Horn of Africa, ethnic Somali constitute
85 percent of the population. The remainder includes the
Somali-speaking Hamari in Mogadishu, a related
Arabic-speaking people living in other coastal cities, the
Bajun (farmers and fishermen of Swahili origin), the
Barawani (who speak a Swahili dialect), and other
Bantu-speaking farmers living mostly along the Shabelle
River.

Somali society is organized into large extended clan
families. There are four large clans (Darod, Hawiye, Dir, and



nwuuwokr—OQ Z

O



Kindergarten: English Language Proficiency (ELP) Standards At A Glance

[EiP Standerd

By the end of each English language proficiency level, an ELL can. . ,

_Levell Level 2 Lavel3 _Leveld
AnEllcan... with d with and support with prompting and support with prompting and support ‘'with prompting ancd support
{including context and visual | {including context and visual {Including context and visus! {induding context and visual alds), | (including context 2 nd visual aids},
construct meaning from | aids), use a very limited set of | aids), use an emerging set of aids), use a developing set of use an increasing range of use 2 wide range of strategies to:
oral presentations and | Strategies to: strategles 10; strategies to: strategies to;
and
-t ::f:::nloml text * identify 3 few key words. * identify some key words * identify main 1opics » identify main topics = identify main top fcs
14 through grade- and phrases © ask and answer questions * answer questions about key * answer questionss about key details
appropriate listening, about key detalks details or parts of stories o retell famlliar stooxies
reading, and viewing. © retell events
from read-alouds and oral from read-alouds and oral from read-atouds and oral from read-alouds, picture books, from read-alouds, picture books, and
of presentations. and ora) presentations. oral presentations.
of stories.
AnElLan...  Nisten with limited + partkipate in short * participate In short . in and . n and
participation In short conversations conversations discusslons. discussions
participate in grade- conversations * respond to simple yes/no + follow some rules for « ask and answer simple questions | » ask and answer c uestions
appropriate oral and © respond to simple yes/no and wh- questions discussion « follow increasing number of rules | » follow rules for di seussion
& | written exchanges of and some wh- questions  respond to simple yes/no and for discussion
o Information, ideas, and wh- questions.
;::g:::i:mn‘ ** | sboua tamitar topies. about famlliar topics. sbout famliar topics. about 3 variety of topics, about 3 variety of t opics.
reader comments and
estions.
AnEtlean... . . simple * communicate Information or = tell or dictate simple messages © make simple oral presentations
information or feelings. information or feelings feelings + compose short written texts
P speak and wrie about
3 grade-appropriate
* complex literary and about famlfiar topks or about familiar 1opkcs, about familar topics, about a variety of topics, about a varlety of topks,
and experiences, or events. experiences, or events. experiences, or events. experiences, or events.
toples.
AnEllan... * express a feeling or opinion | « express an opinion or * express an oplnion or ° exj opinion or * express n
preference peeference
construct grade- about a famikac topic
@ | appropriate oral and about 3 familiar tople about a familiar topic or story about a variety of 1opics or stories. about 3 variety of toples or stories
o | written claims and
support them with showing limited control. showing emerging control. showing A showing ol howing I ing control.
reasoning and
evidence.
AnElLan... with prompting and support with prompting and support with prompting and support with prompting and support from with prompting and support from
from adults, from adults, from adukts, aduhts, aduhs,
conduct research and
i evaluate and « recall Informatlon from . from . from « recallinformation from « recallinformation from experience
; findings froma experience or use p = frieh provided
x to answer questions or provided source. information from a provided from provided sources to from provided sources to answer SOUrces to answer a question
solve problems. SOurce to answer 3 question. answer a question a question
showing developing control. showing Increasing control. showing increasing control.
AnEtlcan,.. [Standard at {evel atLevel (Standard introduced at Level 4.] [ with prompting and support, with prompting and support,
4) 4]
O | analyze and critique the  idemify a reason an author or » identify appropriate reasons an
3 | arguments of others spesker gives 10 support a point, auther or speaker gives to
orally and in writing. support main points.
AnEtLcan. .. (standard introduced at Level | [Standard introduced at Level | (Standard imtroduced at Level 4.] | » show a of | «zshow f differences
4) 4] the difference between between informal {“playground
adapt language choices appropriate language for the speech®) and language appropriate
P | to purpose, task, and playground and language for the o the dassroom
X | audience when classroom. * use some words learned through
speaking and writing. conversations, reading, and being
read to.
AnELLCan... with and support with and support with with d support with and support
{inchuding context and visusl {including context and visual {including context and visual {including context and visual alds), | (including context and visual alds),
determine the meaning | alds), aids), alds),
of words and phrases in
oral presentations and # recognize the meaning of a | o recognize the meaning of * answer questions to help « answer and sometimes ask * answer and ask questions about
R | iteraryand few ng occurring determine the meaning of questions about th of the f d ph
x Informational text. words. words and pheases some words and phrases words and phrases
In simple oral presentations in simple oral presentations in simple oral presemations and | In simple oral presentations and in simple oral presentations and
and read-alouds sbout and read-alouds about familiar | read-stouds about familiar read-alouds about a variety of read-alouds about a variety of
familiar topics, experiences, or | toples, experiences, or events, Topics, xperiences, of events. 1opies, experiences, of events. 1opics, experiences, or events.
events.
AnEllcan. .. {standard Introduced at Level | [Standard introduced at Level with support (Induding visual with support {including visual aids, | with support (induding visual aids),
3) 3) alds, context), context),
create clear and
coherent grade- © retell several events from  retell a simple sequence of  retell a short sequence of events
o | appropriate speech and experience or » familiar story events from a from or a famiHar
a2 |text. fambiar story story, with a beginning, middle,
and end
with di rol of some | with gly using frequently occurring Enking
frequently occurring linking control of frequently occurring words.
words (a.g., ond, then). Hnking words.
AnEllcan... with support (incduding ‘with support (including context | with support (including context with support {context and visual with increasing independence,
context and visual alds), and visual alds), and visual alds), akds),
make accurate use of
standard English to  recognize and use 3 small © recognize and use frequently | » recognlze and use fr  recognize and use frequently * use frequently accurring regular
communicate in grade- number of verbs, and ‘occurring regular plural nouns, occurTing regutar plural nouns, plural nouns, verbs, prepositions,
© | appropeiate speech and occurring nouns and verbs. short phrases. verbs, and prepotitions. verbs, and prepositions and question words
& wrting. . a . yes/noandwh- | e useand d to questio . pond to question « ask and answer Interrogatives
x simple questions, questions words words; (wh-guestions)
* produce 3 few simple * produce simple sentences « produce and expand simple « produce and expand simple
senf sentences sentences
in shared language activities, In shared language activitles, in shared language activities. In shared language activities.
ELP Standards At a Glance
Special thanks to Oregon Department of for ing this




Grade 1: English Language Proficiency (ELP) Standards At A Glance

ELP Standard the end of each English lai e proficiency level
Level 1 Leve2 Lavel 4
Ankllcen... vith setof leveloping set of strategies use & wide rangs
(including context and visuel strategles to: d to:
construct meaning from | 8Kds), use 3 very kimited setof | o identity key words and © Identify main topics, © identity main topics © identify main topics
oral presentations and sitategies to: phrases. * saswer sbout key »ask bout » ask and T Cyuestions about key
w4 | iiterary and informational | © identify & few key words detaits. increasing number of key detalis details
=t | textthrough grade- « retell some key detalls or events | o retell familar stories or episodes of | » retel stories, inch uding key detsis
appropriate kstening, stories
resding, and viewing, from read-alouds, picture from resd-alouds, simple from read-aloud texts, simple from resd-alouds, writien texts, and | from read-slouds, written texts, and
books, and oral presentations. | written texts, and oral written texts, and oral oral presentations. oral presentations.
presentations, prasentations.
AnEllan... * baten * participat » panic . * participste In extended discussions,
« tespond to simple yes/no and short written conversations, and written conversations, srad written
panticipate in grade- and some wh- questions * taketums exchanges exchanges exchanges
appropriate oral and * respond to simpie yes/noand | « follow rules for discussion * follow rules for discussion * follow rules for discussion
™ | written exchanges of wh- questions  ask and answer simple questions. |  ask and answer questions  ask and answer questions
| information, Ideas, and © respond 10 the comments of others | » build on the comuments of others
analyses, responding to . hetown | o or
peer, audience, or reader topics. topics. about familar topics. sbout & variety of topics and texts. about & varkety of texpics and texts.
comments and questions.
An ELL can d drawings | Incioding 5 prevr
or Rustrations,
. . simple * defiver ) * deliver * deliver ocal presentations
speak and write about Information or feelings messages presentations presentations. * compose written texts
o | grade-appropriate * compose short written texts * compose written texts
wi | complex literary and
Informational texts and about familiar tapics or about famidar topics, ‘about tamiiiar topkcs, storles, about a variety of texts, topics, ‘about s variety of tets, topics,
topks. experiences. experiences, or events. experiences, or events. experiences, of events. experiences, of events.
AnEllcan... * express a preference or » express an opinlon * express an opinion * express opinions « express opinions
opinion * give areason for the opinicn © give 1 reasan for the opinion * introduce the topic
construct grade- o give 8 reason for the opinion
wg || appropriate oral and » provide » sense of closure
w4 | written dlaims and
support them with about familiar toplcs or topics, stovies, about » variety of texts topics, about & variety of texts, topics,
reasoning and evidence, | cxperiences. wxperiences, or events. of events. experiences, and events. © of events,
AnEllcan... ‘with prompting and support ‘with prompting and support ‘with prompting and support from d suppovt from
from aduits, from aduhs, adutts, adukts, adufts,
conduct research and * participate In shated & " resesrch . * participa
evaluate and reseerch projects projects projects projects projects
i to | ©eather  gather * gather * gather information * gathes Information
w=i | nswerquestions orsolve | © label * Y o . * summarize information
problems. Information « answer » question * answer » question
from provided sources from pr from provided sources from provided sources
shoviiog i howing control control,
—— ﬂl’ol
AnEltean.,. (Standard introduced at Level | with prompting and support,
© 2) . authoror | o N * idenlify reasons an author or a © identify spproprinte ressons an
= | analyze and critique 1he a speaker gives 10 support a author ot a speaker gives to spaaker gives to support the main Author of 8 speaker ghves to support
™ | arguments of others orally point. support the main point. point. the main point.
and i wriing i
AnEilcan.,, [Standerd introduced at Level | [Standard ntroduced a1 Level | » show & developiny |« show { differences  shift appropriately between infarmat
3] ) the difference between between Informa) “playground “playground speech” and fanguage
adapt language cholces to appropriate language for the speech” and language 1
P | purpose, task, and ngusg the the time
w4 | audience when speating classroom, * use some words leamed theough « use wards leamed through
and writing. conversations, reading, and being conversations, seading, sad belng
resd to, read to,
AnEllcan... ‘with prompting and support with prompting and support level context and using visual sids, and | using context, some visual sids, and
{Inclnding context and visual | (including context and visual visual aids, some knowledge of frequently knowledge of morphology (e.g., simple
determine the meaning of | okis). sids), ‘occurring root words and thelr inflectional endings suchas  -ed, -ing,
words and phrases in oral Inflectional forms, and some common prefires),
presentations and literary
and lnformational text. * recognize the ing of - answer 3 * onswer ask . ask qu help * answer and ask Questions to help
oy q imple help questions to heip determine the | determine the meaning of less. determine o clarify the meaning of
- words and phrases detarmine the meaning of mesning of some less frequently | common words, pheases, and simple |  words, phrases, and idiomatic
frequently occurring words occurring words and phrases Kiomatic expressions exprassions
and phrases
P s nd | in " in wae bw
ind tomRiar andt simple bexts about famiiac about 8 variety of topics, experiences, | about 8 variety of topics, expeciences,
Baplew expariences. of events. oravents. | topi or events. or events. ot events.
AnEllan... [Standard Introduced at Leve) | with support {including visus) | with support (including modeled
.| aids and modefed sentences), | sentences),
create dear and coherent . th In o recount complex sequence of
grade-appropriste speech * retell an event © retell {in speech or writing} a sequence events in the correct order
arid e, . simple inthe | o abouta { « introd '
o comect order topic * provide some facts about a topic
o © present simple Information
with some vith tome with words to signal event
quently ng Knking words | of some temporal words {e.g., next, order and using frequently occuring
words. {e.g., and, 50} words | after), g
(e, first, then). finking words {and, so}. phrases).
AnElLcan... With suppart (incding “with support (ncuding visual | with support (incloding modeied
context and visual slds), #ids and sentences) sentences),
make accurate use of ouse ot singutar | + g,
standard English to © understand and use a small | » recognize and use frequently | o use some singuler snd plural and plurat nouns, and verbs matching verbs,
communicate In grade- number of frequently ‘ocauing nouns, verbs, nouns * use present and past verb tenses © use past, present, and future verb
3 appropriate speech and ecurring nouns and verbs, prepositions, and . pa: b tenses
2 | writing. . v (... ond, but, tenses agreement * use frequently cccurring
- simple sentences o) * use frequently ocaurring » use frequently ocauring Pprepositions and conjunctions
* respond to sknple « produce simple 3 nd » produce and expand simple end
questions. * produce and expand simple * produce and expand simple and campound sentences
seatences SOMe COMpound sentences.
In response 1o prompts. In response to prompts. In response to prompts.
ELP Standards At a Glance
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Grade Band 2-3: English Language Proficiency (ELP) Standards At A Glance

ELP Standard By the end of each English I fi ylevel, enElLcan...
Level 1 Level 2 Level3 Level &
AnEllean... use a very limited set of use an #MATEING 522 of strategies | wik & developing set of sirategies use an increasing renge of strategies.
strategies to: ta: 00 0!
CONStruct meaning from
oral presentations and * dentlfy afew keywords.and | « ktentify some keywords and | » Identify the main topic or © determine the main des.or message | » determine the me ain idea o
4 | literary andinformational | Phreses phrases message « identify or answes questions sbout message
0§ o through grade- © identify the main topic or answer questions ¥ « tell haw key
€4 | appropriste tisening, B main deafmessage main ldes
reading, and viewing. « retell a variety of stories * retella variety of stories
trom read-alouds, mple from read-alouds, imple written | from resd-slouds, wiitten | from read-alouds, writien texts, and | from read-alouds, swritten texts, and
written texts, snd orel texts, and oral texts, ocal communications.
tations.
AnEllean... « Nsten Lo and oceasionally * participate in short « participate in short discussions | * . diseussions,
participate in short conversations, discunssions, and | and written.exchanges d writt 10 written
participate in grade- conversations witten exchanges « follow the rules for discussion exchanges exchanges
appropriate o3l and * respond o simple ves/oo | » take turns. + 3% quertions togaln « fodlow the rules for discussion + follow the rules For discussion
e | written exchanges of ardl some wh- suestions. « respond to simpie yes/no and information or dlarity © ask and 2nswer questions « ask and answer equestions
o | information, ideas, and wh- questions. understanding © bulld on the Ideas of others * bulidon the idems. of others
o | analvses, responding o * respond to the commants of  contribute his or her own ideas = express his or hew own ideas
peer, audience, or reader Stkste)
camments and questions. glcooebuighl ot herguwn
comments
about tamitiar toples. about familiac 1ophs. about familiar topies and texts. about 3 varlety of topics and texts, about 2 variety of topics and taxts.
AnEllesn... with some details,
* communicate simpte « deliver simple oral o deiiver short . « delfver
vy | speakand write about - iy o compose . pose Y nuratives
ot | grade-approprate * compo texts + compes  compose Informational texts * compose informations) texts.
ru | complexliterary and
Informational texts and about faraiar texts, topics, about famiiar texts, topics, about tamHar 1exts, topics, abouta variety of texts, topics, abouta varlety of texts, topics,
topics. or events. experienices, o events. ‘experiences, of events. experiences, of @vents.
AnEllcan. .. * express an opinion  express an opinion » express an opinion * Introduce 3 topic + introduce o topic:
hve one of moce reasons for the | o express opinions * express opinions
=t | construct grade- opinion . for the opin .t for the
efi | sppropeate oral and oplnians
o3 | written daims and * provide a conclueling statement
:_' w' nh"" :'"dmm about s temifar topic. about s tamikar topic or story. About & Familar topkc or story, about 8 varlety of tapics. about » wriety of toples.
AnEllcan... support, | with with prompting and support,
* camy out short individualor | » camy out shont * canyout o canyaut . I o
conduet research and shoted resesrch projects thared reh proj shared research projects,
evaluste and « gather information from * recal + recall information from o recall information from expeflence [ o recalinformation from exparbenct
communicate findings to provided sourees nee experience * gether information from muliple © gathes Information from muttiple
answer questions of solve | * Wabelinformation_ . ;vn; ':llnmnﬁon from « gather information from sources " i
Houraes * sort evidence into proy
problems. o record some « recordinformation/ catagories. * sort ldence into categories.
n in orderty
simpie notes.
AnELLecan... nd support, | with support,
73 « use a few frequently * identidy a resson sn author ora | o tel how one oc two ressons  tell how one or two reasons support | + describe how reagons support the
e | anatyze and eritique the ocourring words snd phrases |  speaker gives to support the supnort the main point s the specific points an author or a specific polnts an author or
4 [ arguments of athers oralty 10 identify o point an author main polnt. author or & speaker makes. speaker makes. speaker makes.
and in writing. COTDL S
AnElLcan... * recogs ng . t [ o compa fthe formel [ « adapt language chokas, as * adapt language cholces, as
rough | ditfes b and Engiish 0 formal 16 formal and informal
3dapt language cheicasto |  conversations, reading, and | “playground speech” and contexts E
~ purpose, tagk, and being read to. language appropriate to the
O | audience when speaking ©assroom « fat Grade 3}, use anincreasing | + (at Grade 3|, use a wikier range of * lat Grade 3}, use & wide variety of
& | and writing. * use some words leamned number of genaral spe
through read spe in nd scademic words and phrases in
and being resd 0. conversations. and discussions. diseunsions. comversations of in short writien
Rexts.
AnEilean... relying heavily on visual akds, | waing conte, vaual ids, and wting context, some viwal alds, using context, tome visual aks, wiing context, reference materaks,
context, and 2 & hi anda nd (¢.g., root words,
Ing of h of her native langusgs, developing knowh Engish | knowded {root words, g
words and phrasesinoral | netive language, morphology. ‘some prefixes), a3 -¢d, -ing, 404 5Ome wmmon
presentatlons and lerary prefes),
and informational text, + recognie the mesning ofa | » ask and answer questions . oftess- | » determing th e of less- . he meaning of fess-
0 few frequently seccuning bout the meaning of frequently occurring words and frequently occurring wonds and frequently acaurring words,
P+ words, simple phrases, and frequently occuming words, phrases, phrases, some kiomatic
' formuise expressions. phrases, and k ? expressions
~ + {at Gradde 3} some general scadernic | » (atGrade 3) some general
and content-spectfic vocabulary scademic and comtent-specific
vocabulaty
in o Insimpk o In oral discourse, read-slouds, snd | in and
alouds, and written texts slouds, and about | written written tests sbout & vatiety of topics, | texts abouta varlety of topics,
about famMiar topics, fatniise tophcs, mxpariences, o | experiences, or events. axperiences, of events. experiences, or events,
emrm oF events events.
AnEtlean... with suppont {including ‘with support {including wiz=al aids | with support (inchuding modeled with ngly with A,
context snd visual aids|, and and modeied sentences), $enbences),
create clear and coherent | using non-verbal
grad spesch
A, . pie . * presenta few pleces of . topie « introd toplc
-] Information sbout an event | information about a bapic information about  tople © present facts about the topic * presentfacts about the tople
[} or * recoUNt two events in * recounta ot . nt f ovents, using | « use temporal words to recount a
~ + U388 NBTOW range of sequence events temporal words (before, after, soon) | coberant sequence of events,
vocabutary * ute frequently e | - ¢ g | » {e.c. because, © use linking words (e.g., because,
simple sentences with words {e.g.. and, then) with and, but, next, after) to connect | and, also] to connect ideas of #nd, al50) 10 connect ideas and
fimited control. emerging control. et of events with developing events. events.
control. * provide 2 conduding statement
sboutthe sopic
AnEllesn... with {inch akls | with support {including modeled
context and visual aids), and modeled sentences), santences),
make accurate use of ® use collective snd commonty
standard English to * understand and use 8 5mall | o recognize and use some * use some callective nouns. © use colective nouns occurring abstract nouns fe.¢.
o | communicate ingrade- number of frequently frequently occurring collective | + use the past tense of some * use the past tense of frequently chidhood)
i | appropriste speech and occurring nouns snd verbs nouns (e.g. group} quently verbs = use the past tense of frequently
e | writing, * r#tpon to dmpie questions. | + recognize anduse some e . verts
s frequently ocanring verbs, * use ome fraquadntly occurring adjectives, adverbs, and * use coordinating and commenty
adjectives, adverbs, and adjectives, sdverbs, snd conjunctions used subordinating conjunctions,
conjunctions conjunctions * produce and expand simpie, adjectives, and acverbs
.p + produce compound, and (ot Grade 3jafew | + produce and expend simple,
response to prompts. 0ie compound sentences. complex sentences, compound, and (st Grade 3) some
COM| S4ntences,
ELP Standards At 8 Glance
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Grade Band 4-5: English Language Proficiency (ELP) Standards At A Glance

ELP Standard By the end of each English p level, anELL can. ..
Level 1 Level 2 Level 3 Leveld
AnElLcan. .. use a very Himited sat of ues of ge ofF strategles to:
steategies to: strategies to * determine the main [des of © determine the main kdea of theme,
construct meaning from © identily a faw key words and | o identify the main toplc theme, and and © determine two o& more main ideas.
w4 | Oral presentations and phrases . v . y details © explaln how some key detaits support | or themes.
up | ferary and informational « retell familiar stoties the main ides of theme © explsin how key cetails suppart the
é text through grade-  summarize part of a text main ideas of the mes
boebis M:m" from cead-aloutts, simole from read-alouds, simple SEMIieS vonts
in 3 ¥
tasteg. o .- written texts, and oal written texts, and oral tents, :,': oral presentations. fro taions. e, A oSl m,;::,“:,:,:,. e
— presentations. resentations. presen
AnElLcen... * particy » participal « participat « participate in conversations and * participate in extended
‘conversations discussions conversations an of discussions.
participate in grade- © partidipate Inshort written | « . wiitten  participate bn written exchanges * participate in extended written
appropriate oral and exchanges exchanges exchanges  bulld on the ideas of others. exchanges
written exchanges of o sctively others « sctively + respond 10 others’ comments « express his or her own Kdeas « bulld on the kdes:s of others
~ :Mm“‘:’dl" "": ¢ respond to simple questions. | « respond to simple questions | + add some comments of s or hee |  ask and answer relevant questions © express his or heir own ideas dearly
3 peer, audionce,or reader | 904 some w auestions and wh questions own oodd g . to celevant
comments and questions.  ask and answer questions evidence questions
* addrelevantand detsited
information usingg. evidence
about tamer toplcs. touttama opcs and about famiter toplcs and texts. about & veriety of 1opics and texts. :x:":::::’:"f;;’::’:n‘:“‘
AnEllcan... Inchuding a few detals, inchuding some detais, including details and exampies to
o communlcate simple + detiver short oral * defy o deiver develop a topkc,
oy | 5P hou * compo: . thv * defiver oral presentations
un | grade-spproprate + compos texts Informational texts + compote writtery nerrative or
o | complexiiteraryand about famillar texts, topks, about famblar texts, topics, and | sbout familier texts, topics, and about & variety of texts, topics, and informational texcts
informationaltextsand | ey or objects in the experiences. expariences, experiences. sbout a variety of texts, topks, and
tophes, environment. experiences.
AnEllcan. .. * expeess sn oplnion about & = construct  simple daim * construct a clalm about familiar « construct & daim about » variety of * construct a clakm wbout a variety of
familiar topic. about a familiar topic topics 16 topks
®2 | construct grade- = give a reason to support the | Introduce the topic * introduce the topic  introduce the topic
3 | appropriate oral and dalm, * providea few reasoms or factsto | » provide factsto . togicalty
< | written daims and Support the elaim. support the clsim facts to support the ciaim
support them with © provide » conchuding statement. « provide a conclucding statement.
1e3: and evidence.
AnElican. ., B trom B trom . from © recal information from experience * tecall laformationn from experience
experience experience experience » gather information from print snd .
wy | conduct research and * gather information from a o gather from « gather print and 2 guestion digital sources
un | evaluate and fow digital sources to snswer 3 = record notes, | o idessand
«of | communicate findingsto | | 1,1 some kay nformation. |  record some information. question with charts, tables, or ather raphics, |  information in detalled and orderly
m‘f'“m ot ok B v In orderly notes, with graphics ss sppropriste
notes. * provide » list of sources, * provide s list of sources.
AnEllan... « identify s point an author or | o identify a reason an suthor | » tel how one or two reasons . - or speaker
o speaker makes. o spe; i o, dific points an suthor o speaker uses reasons and evidence to
un | 2nalyzeand aritique the main point author of speaker makes or falls makes or falls to make. support of fall 10 support particulsr
o | 2rguments of others orally  agree or disagrae with the to make. points.
and in writing. author or spesker. * (st grade 5) ldentify which reasons
— evidence SupP ot which point
AnELLean. .. with emerging control, with developin,
o racognice the meaningof | o . o adapt andstyle « adapt language cholkces and style
adapt & cholces to different social snd 10 purpose, task, {includes to ccording 1o purpose, task, and
| purpose, task, and reading, and . I ing number of Ppurpose, task, and sudience audience
W | audience when speaking belog read to. . tesmed ) © use s wider cange of general academic | o use » wide varlety of general
& | and writing, through conversations, speciic words, phrases, and and content-specific
reading, and being read to. expressions phrases. words and phrates
In conversation, discusslons, and in speech and writing. in speech and writing.
short written text.
AnElcan. .. relying heavily on context, using context, some visual using context, visual slds, reference refe and 2 et
visual aids, and knowledge of | alds, reference materiaks, and | materiats, and a developing an Increasing knowledge of English and knowledge of English
determine th of his o¢ her Knowh Kowtedgn of morphology;
words and phrasesin oral | native language, bis or her nguage, * determir t  determine the meaniag of genars! « detecmine the meaning of general
oo | Presentations and teraty | . ecopnize themeaning ofa |+ determine the mesning of quently g and ' i
| and 2 quently g some frequently occurring phrases phrases words and pheases
w ‘words, phrases, and words, phrases, and © determine the meanings of some | + determine the meaning of » growing | » determine the meaning of
< Idiomatic expressions. number of idlomatic expressions. figurative language {e.3.,
In simple oral discourse, read- | in simple oral discourse, read- | In texts about familiar topls, In texts about a varbety of topics, metaphors, similes, adages, sod
slouds, and written texts alouds, and written texts experiences, or events. experiences, or events. proveshs}
bl Sapice; In texts about a variety of topics,
expetiences, or events, experiences, of events. experiences, of avents.
AnElLcan. .. ‘with support (inchuding ‘with support {including visual | with support lincluding modeled
‘contaxt and Wsual aids), and 2ids and modeled sentences), | sentences), - o topic * Intrody topic
create dear and coherent | ysing non-verbal . simple o Introd . pic . P the topic with facts and
L speech bout a toplc . ¢ two facts sbout dtalts detaiy
and text. . . the toplc © recount a more detailed sequence of | » recount a more detaled sequence
& information sbout an event | of events in order © recount a short sequence of events, with a beginning, middie, of events, with » beginaing, middle,
v or topkc o use frequently occurring avents In ordec and end and end
< * use 2 naTow range of finking words {e.g., and, o use . + use 3 variety of inking words and
vocabutary and syntactically | then) # ) . Meas, and phrases to connect idess,
simple sentences {e.g., next, because, and, siso) opinions (e.g., after a while, for information, of events.
= provide a concluding statement example, in order to, 5 a result) « provide » concluding statement or
» provide & conclusion saction.
with kmited control, with emerging control. with developing control. with ncreasingly independent control.
AnElLan. .. [ g [ visual th
context and visual aids), #ds and modeled sentences), | sentences),  use relative pronouns {e.g., who, * use relative pronouns (., who,
make acourate use of  recognize anduse asmal | o recognite and use some * use some relative pronouns (e.q, |  whom, which, that), ‘whom, which, that),
standard English to number quently g nouns, who, whom, which, that), o se relative sdverbs {e.g., where,  use relative adverbs (e.g., where,
S | onmunicats ngradé noun pronouns, verbs, * use some relative sdverts (e.g., when, whyl, when, why)
g erop and phrases, sod verbs prepositions, adjectives, where, when, why), + use prepasitionsl phrases. = use prepositional phrases
é g  understand and respond to adverbs, . use - *ue
sinple questions. * produce simple sentences in | » produce B simple, * use the progressive and pecfect
response to prompts. compound sentences. compound, and a few compiex verb tenses
sentences. + produce and expand simpie,
compound, 3nd complex sentences.
ELP Standards At a Glance
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Grade Band 6-8: English Language Proficiency (ELP) Standards At A Glance

ELP Standard By the end of each English langusge proficiency lev
Lavel 1 Level 2 Level 3
AnEllcan... use s verylimited setof | use an emecging selof strategies | use s developing set of strategies to: | use an increasing range of strategies | use » wide range of sirm tegies to:
strategies to; 0 :

construct ® identify a Y . v i i ora) * determine . . themet in
- d inonal nd sknple theme in simple oral writlen text
o | Herayand communleations and written texts presentations or written text written text * explain how the centr-al ideas/themes
& z’;’;;‘:‘:‘;"“ simple written texts.  retella faw key detaits o explaln how the theme Is « explain how the eentral are developed by sup porting Keas or

approgriate fstening, G

reading, and viewing. * summarize part of the text. . text.

® summarize a unﬁ_ text.

AnEllean.,, © perticipate in short * participate in short » participat L .

o discussions, and written discussions, and written exchanges discussions, and writt.en exchanges
particpate In grade- written exchanges on exchanges on familler topies and | exchanges on famillar toples and on 8 variety of topks, texts, and about a varlety of topics, texts, amd
‘”‘""‘:;‘:“""":, familiiar topics texts exts issves issues

~N formation, ;,z“‘ and | * presentsimple * present information and ideas * budd on the ideas of others * bulid * bulid Others
00 | analyses, respondingto |  information . d | o his or her own ideas © express his or her own ideas. » express his of het owr ideas clearly
& | peer, sudience,or o respond to simple wh- questions. « askand answer relevant quastions | » ask and snswer relevant questions | « pose and respond to relevant questions
reader comments and ‘questions and some wh- oadd * ack .
questions. questions. evidence * summarhze the key id eas
« paraphrase the key ideas expressed. | o reflect on the key [dems expressed,
AnEicen... . ple « deliver « deliver * deliver .
information o compo:  campor tiv = compos * compo:
on | speak and wite about informational texts informational texts Informational texts informational texts
3 | srade-appropriste . » devek some specific * develop texts with rel @vant details,
S complex kterary and detaits Keas, of lnformation
informational texts and | about familar texts, about famillar texts, topics, about familiar texts, toplcs, and about 3 variety of texts, topks, and about a variety of texts, topics, and
toplcs. topks, and experiences. experiences, or events. expetiences. expedence. experiances.
AnElLcan... o expeess an oplnion o construct a claim about 8 ® constructa daim about a femikar | ¢ constructa daim abouta varietyof | + constructa claim sbowt a varety of
about & famikiar topkc. {omiflar topic topkc opics !
« | construct grade- * givea reason to support the o introduce the topic « lntroduce the topkc * Introduce the topic
5 | appropriate oni and claim.  provide several supporting © provide sufficient reasons or facts to | « provide compeling anvd logically
z written claims and reasons or facts In 3 logicalorder | support the claim ordered ressons of facts that
suppovt them with « provide. o provide v clal
reasoning and evidence o provide a concluding statement.
AnElican... « gather from * gather from multiple | © gather g troy 1T
provided sources vid print and g} rces
o rch and . nd B rize of paraphrase * use search t o use v
observations, ideas, and * quote or parsphrase the data and  {at Grade 8) evaluste the credibility of
1 | communicate findings o o
5 | 10 snswer questions or Bustrations, disgrams, of other disgrams, or other graphics, as  quote or paraphrase the data and
z solve problems. graphics, as appropriste appropriste candusions of athers using charts,
» cite sources. * cite sources diagrams, or other graphics, as
. use chations.
© cite sources
» use s standard format for citations.
AnElLon... « identify » point an . v an | © exphainthe authoror | o snaty andspedfic | o
suthor of » speaker author or » speaker mekes & speaker makes. speech made in texts or speech/
o | e andcritiuethe | mates.  Identity one reasan an author ot | » daimsthat | o her
6 | *roments ot others 2 speaker gves to support the sre supported by reasons and sufficient to support the daims * determine whether the ressoning is
‘b orally and in writing. argument. #vidence from those that are not. | « cit support the sound and vidence Is celevant snd
analysis. sufficient 1o support the daims
» cite textust evidence to support the
soaipe,
AnEllean... ‘with emerging control, with deveioping ease, ‘with Increasing ease, with ease,
* recog . © adapt langusge chokces andstyle | + adaptianguage choices and style * adapt langusge choices and style
cholces some #ccording to task and audience sccording to purpose, task, and acoording to purpose, task, and according to purpase, task, and
t0 purpase, task, and * begin to use frequently occurring |  sudience audience audience,
~ hrough ) o use number of  use a wider range of genenal « use a wide varlety of complex genecat
5 | speaking and writing. reading, and being resd to. |  specific in academic cadem| spe
3 conversations and discusslons, specific and phrases academic words to precisely exprexs
speech and short written texts * maintain consistency In style and ideas
. style. « maintain
and tone in oral or written text. ‘written text. style and tone throughout an oral or
written text,
AnElicn... relying heavily on context, | using context, wisual aids, wting context, visua! alds, reference s, and relesence matecials, and
visual alds, and knowledge | reference materials, snd materials, and a developing anincreasing knowdedge of English knowledge of English morphology,
dedge of Intheir | knowledge of English morphology | morphology, * detecmine the mesnings of generat
of words and phrasesin | native langusge, native languag: leg. atfi ), . e s
oral presentationsand | o recognize the mesnig | o o d g of general | acsdemic and contemt-speciic words | and phrases, idiomatic expressions, and
literary and of a few frequently frequently ocaurting words, ‘scademic and content-specific and phrases, and a growing number figurative and connotative langusge
text. ng and phrases, and rd: fe.g., metaphor, personification)
simple phrases. oecurring expressons
in texts about familiar n texts about famikar toplcs, in texts about famier topics, i texts sbout & variety of toples, In texts about a variety of topks,
topis, experiences, or experiences, of events. experiences, of events. expeciences, of events. experiences, of events.
events.
AnEllcan... ‘with support (including ‘with support (inchuding modeted | » recount a shart sequence of o recount * recount of events
<context and visual aids) sentences), events, with 8 beginning, middis, events o steps In a process, with 3 of steps In 4 process, with s beginning,
create clesr and and non-verbal * recount a brief sequence of andend beginning, middie, and end middle, and end
coberent grade- u:ommunhlhn. events in order » introduce. P o y devetop an
e e ol toplc with a few topic d toplc with facts and.
o w aboutt facts and detalls detaits detaits
4 event or topic the topkc " susea v usea of transitionsl wosds
z « use a narrow range of vadiety of i wos
o * use some commonly oceurring and phrases nts, o show logical
paby ty simple Kinking words {e.g., next, ideas, and opinlons (e.g., after a ideas, and opinlons (e.g., however, Ideas
m‘“"“"" because, and, akso} while, for example, In order to,as | on the other hand, from that * provide » concluding section.
ences * provide a concluding statement aresal) moment on)
« provide » conchusion * provide 3 conchuding section
with mited control. Wi emesging cantrel, with developing control. with increasingly Independent controf,
AnEllean. .. ‘with support (inchiding visual sids | with support (including modsled
* recognize and use a ond sentences), sentences), = use an Increasing number of * use intensive/reflexive pronouns
make accurate use of small pumber of © use nouns, propouns, verbs, . 8- who, [{  use verbs in the active and passive
endand Englch 1o frequently oocurring prepositions, sdjectives, whom, which, that), relative myselt, ourselves) and verbs in the voices.
o] cmmuaehnde [ sdverbs, 3ad dverts (0.g., where, when, why), | active snd passive voices « place phrases and clauses within
w1 | appropriate speech and b ™
05 | writine. andverbs a . et
@ . . sentence « cecognize and comect misplaced and
10 simple questions. sentences. © produce and expand simple, * recognize and dangling modif
compound, and a few complex o pr
sentences. * prodi ple, compound,
compound, and complex sentences.
ELP Standards At a Glance

Special thanks to Oregon Department of Education for developing this resource.




Grade Band 9-12: English Language Proficiency (ELP) Standards At A Glance

ELP Standard By the end of each English language proficiency level, an ELL can
Level 1 Level 2 Level 3 Level 4
AnEllcan... Y Arategies to:
strategles to; strategies to:
construet meaning from
N e nd | ° entfya few key . e © determine the central idea or themein | » determir themes | + determi themes in
o | Reraryand and phrases in oral o retatls n Weel 8
vt | informational text and and * el o ansly the . of th
& nple * clte specific detats and ev Idence from the
appropriate fistening, texts. exts, * summarize part of the text. .
reading, and viewing, it _
o summarize » simple text.
AnElLean... + participate [n short » participate in shor . 13 discussions, |
e ndweiten | dicussions, end writy 9 discussions, and written e xchanges on 3
famitar familar topkcs, kexts, and ssues toplcs, texts, and issves renge of substantive topics, lexts, and lssues
sppropeiate oral and familar toples topics and texts » bulld on the Keas of others = bulld on the ideas of othiers © buld on the ldeas of othe rs
o [ oo echungesor | % . . = — x e
o m“""' “"";:": o respond tosimple yes/oo | idess o askand . releva
W | pees; sitiencazon Questions and some wh- | ¢ respond to simple + add relevant information and evidence | evidence » refer to speciic and relevamnt evidence from
O | Moot commemand | auestons. questions and wh- « restate some of the key ldess + ask ang amswer questions to clarlty textsor ot her ideas
questions. questions. expressed. and concluslons. + ask and snswer questions that probe
‘ - epressed. dal
* summarize the key polnts and ewidence
discussed.
AnEllcan... with
sentences),
spusk and wrte shout
de- . « deiivar short oral o detiver e i be
o | e e T + deriop: e o
20 . . P
ol by mm&um develop the topic with o few detalls - besadshiosbin spsisiombs Sy
by Information  integrate graphics or multimedia when useful
 integrate graphics or multimedta when
about familar texts, topics, | 900Ut famillar texts, topics, | about famifa texts, topics, or events. about avariety of texts topis, orevents. | wbout avariety of texts, toplecs, or events.
and experiences. ‘experiences, of events.
AnEllcan. .. © expeess an opinkon sbout | * construct 4 clakm about » construct @ caim about famille topkcs |+ constnuct 8 cleim tbout 8 versety of * comstruct a substantive s fm about  variety
» famias topkc. famliar topies « introduce the lopic topks. of topes
construct grade- . topic . fatsto | « # Introduce the claim
L | wmropriste oratand * give s reasonto support Support the ciaim . tocts | » ke
& | wehten ctakms and the deim » provides that the claim + provide logicalty ordered mnd relevant
& | mpportthemwith * provide » concluding » provide restons
Soetouing iod sutement. 90d 10 refute the counter-clakm
wvidence. + provide s condusion that summarlzes the
argument presented.
An€tlean... . froma | » gather tom | = corey <oy "
few provided print and provided print and digital answes a question [ westion a
conduct resesrch and digital sources sources. * gather © gather solve a problem
0 | evutustennd © lobel collected . maltiple « gather
N | communkate findings Information, experiences, |  Information. . eachsource | o effectively matiple print and dighat s outces
¥ | toanswer questionsor | Or events. . . source . terms effectively
S | sotve problems. written or oral report . “
* Include Mustrations, diagrams, or cther | oral or written report © snalyze and Integrate inforrnation inta s
Brophics . du Y
. 2 K5t of sources. » cite sources appropristely.
AnEllean... « identity s pointan, 0 v « explain the ansuthor ora © anthy .
o8 sped * an pe claim o persustive texts of speeches, including | of ratork in persussive texts, inchiding
O | anstyze and crkique . v . documents of historical and Uterary documents of historical and lterary
™ | the srguments of Buthor or 2 speaker ghas to analysis. significance, significance,
| othersoralty sndin wpport the argument. . * b the evidence is wuificlent
& | weing. sufficient (o support the claim, snd 10 support the ciaim, and
© cite textual evidence to support the o clte specific lextusl evidence 1o thoroughly
anaysis the soal
AnEllcan... + recogr t | e . . nd style. ry
sk according sk, and sccording to purpose, task, and audience | to purpose, task, and audience with ease
P~ | adant language choices . rge general  { « usea wide variety of complex general
o | topurvose, task, and reading, and beingvead | « use some frequently . P
& | audience when to. academic and and phrases phrases
G | sesting and wrting. d .  empioy both formal and more Informal styles
i convessation end text spaech and writing, as appropriate. effectively, as appropriate,
discussion. + show developing contral of style and
tone in oral or written text.
AnEllean... ? visual akds, isual alds, reterence | us sl akds, reference
visual alds, snd knowiedge | refe and materisis, snd alds, and an inaressing | materials, and consistent knowiedge of English
g English morphology {e.g., affixesandroot | knowdedge of English morphology, marphology.
of words end phrases | native language, their native tanguage, words),
% | nomi . of | o determine ng: . general . srnaral © determin the mesning of general scadem
O | and ikersry and requently ] requently ademic pes academic and content-specific words and content-specific words and phrases,
- words, phi ind ph g a0 phrases, Agurative and connatalive figurative and connotative language (e.g.,
o and formulaic expressions expressions. langusge, and » growing rumber of irony, hyperbote). snd idiomatic expressions
Idiomatic expressions
In topies, | in tapics, Intexts v experiences,
‘topics, experiences, or ‘experiences, or events. experiences, or events. experiences, of events. or events.
svnts.
AnEllcan... ‘with support (inchuding. "with support (Inckuding
context snd visual alds) and modeled sentences),
create clear and . . withe { o » recount a complex and detafled sequence of
coherant grade- * and beginning, middte, and end o events or I , With an effective
appropeiste speachand |  Information about an * introduce + Introduce and Whth & chaar seq order
a | event of tople topic topic with facts and detals structure « Introduce and effectively develop an
Y « use a narrow range of * provide one of two fects nd  introduce and develop detals, and
o vocabulary and about the topic ideas, and pic detals, avidence
n y simple . opinion (e.g. after 8 white, for © wte 8 varlety of more complex transitions | + use complex and varled transitions 1o lnk the
o sentences 10 connect events and ldeas |  @xample, a5 & sesult} 10 ik the major sections of text and major sections of text and speech and to
(e, fst, next, because) | provide s conclusion speech 4 e Y
among events and idess « provide a concluding section or statement,
© provide a conchuding section or
statement
with Nmited control, with control. with control, with Increasingy Independent
AnElican,,. ‘with support {inchuding. with wpport {Inciuding. ‘with suppon {inchuding modeled
sentences),
make * recognl smal { a0 . . ute (0.8, hown, verb, . . nd clau
=] verbs, nouns, adjectives, adjective, acverbial, prepostional) aoun, verb, sdjective, sdverbisl and + produce and expand simple, compound, and
~ In grade- nou adverbs, prepositions, and | o use impie clauses {e.g, independent, participial, prepositional, and absokute) complex sentences.
4 | sppropriste speach and |  Phrases, verts, ‘conjunctions. dependent, relative, adverbial} * use increasingly complex clauses
oh | wriing. and g e * oro oo | & bty 4
= understand and respond
o tions.
ELP Standards At a Glance
Special thanks to Oregon Dep of for this resource,
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Student Oral Language Observation Matrix (SOLOM)

The SOLOM is not a test per se. A test is a set of structured tasks given in a
standard way. The SOLOM is a rating scale that teachers can use to assess
their students’ command of oral language on the basis of what they observe on a
continual basis in a variety of situations - class discussions, playground
interactions, and encounters between classes. The teacher matches a student's
language performance in a five mains - listening comprehension, vocabulary,
fluency, grammar, and pronunciation - to descriptions on a five-point scale for
each (See Figure ). The scores for individual domains can be considered, or
they can be combined into a total score with a range of five through 25, where
approximately 19 or 20 can be considered proficient. SOLOM scores represent
whether a student can participate in oral language tasks typically expected in
the classroom at his or her grade level.

Because it describes a range of proficiency from non-proficient to fluent, the
SOLOM can be used to track annual progress. This, in tum, can be used in
program evaluation, and as some of the criteria for exit from alternative
instructional programs. However, to be used for these purposes, it is important to
ensure that all teachers who use it undergo reliability training so that scores are
comparable across teachers. For this purpose, a training video has been
produced by Montebello School District in California.

The SOLOM does not require a dedicated testing situation. To complete it,
teachers simply need to know the criteria for the various ratings and observe
their students' language practices with those criteria in mind. Therein lies the
greatest value of the SOLOM and similarapproaches:

- Itfixesteachers' attention on language-development goals;

- It keeps them aware of how their students are progressing in relation to
those goals;

< It reminds them to set up oral-language-use situations that allow them to
observe the student, as well as provide the students with language-
development activities.

While observing, teachers should be attuned to the specific features of a student's
speech that influenced their rating. They can use this information as a basis of
instruction. The SOLOM is sufficiently generic to be applicable to other language
besides English. The SOLOM is not commercially published. It was originally
developed by the San Jose Area Bilingual Consortium and has undergone
revisions with leadership from the Bilingual Education Office of the California
Department of Education. It is within the public domain and can be copied,
modified, or adapted to meet local needs.



Directions for Administering the SOLOM:

Based on your observation of the student, indicate with an "X" across the
category which best describes the student's abilities.

= The SOLOM should only be administered by persons who themselves
score at level "4" or above in all categories in the language being
assessed.

- Students scoring at level "1" in all categories can be said to have no
proficiency in the language.
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LANGUAGE LINK TRANSLATOR PHONE SERVICE

Steps for contacting service:
a. Call Language Link: 1-877-650-8023
b. Provide representative with:

a. District Account #: 8547
b.School Account #:
c. Phone extension #:
d.Language needed:

c. Ask For:
a.Job #:
b.Translator ID #:
d. Log:
a. Start time:
b.Finish time:
c. Date

For languages other than Spanish, schedule your interpreter ahead of time, you may call to set up your
days, times and languages needed. You will be given “job numbers” for your appointments. Please
complete the top & bottom section of this form and return to Janet Young.

Teacher/User Name: Students’ Name

Reason for call:

Other information:

Office use only:
Budget code: sent to Janet Young:

5/20/14
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Language | Speak...
Ambharic IRPTT Pacdhtd
Arabic At Soad
Bosnian Ja govorim bosanski
Burmese °al$°°°3/ "’aﬁ*’ E$000$6Epw056]0005n
Chinese P
Chhuukese Ngang u fosun ika kapasen Chuuk
Farsi &S (0 Ciaa o U e
French Je parle francais
Hindi § f&et e g
Hmong Kuv has lug Moob
llocano Agsaonak ti llokano
Japanese FAMIBAGEEEET

Q@ O

Karen WMo
Khener g8unwmanigs
Korean o] ghict
Laotian SPOUIMNWIZIN0
Marshallese lj Kajin Majd|
Nepali H AqTely a‘?g
Oromo Ani Afaan Oromoo nan dubbadhu

Portuguese - BR

Eu falo portugués do Brasil

Wit Sse/ass O

Punjabi
Romanian Vorbesc romaneste
Russian # roBOpIO NO-PYCCKU
Samoan E mafai ona ou talanoa fa'a Samoa
Somali Waxaan ku hadlaa af-Soomaali
Spanish Yo hablo espafiol
Swahili Ninaongea Kiswahili
Tagalog Marunong akong mag-Tagalog
Tamil st HLOD CusCeusit

[0 et Arerdoeed
Telugu 2
Thai MW e
Tigrigna R¥% TACT WA AR
Turkish Tirkce konusurum
Ukrainian A PO3MOBASIO YKPAIHCHKOK MOBOIO
Urdu ust s o)l o
Vietnamese Tdi néi tiéng Viét




* During this process, if a parent
refers his/her child for a special
education evaluation, the district
may not delay holding an MDT
meeting to discuss the referral.

LELL shows progress

v

Teacher continues to
implement effective
interventions and
monitor student’s
progress.

| ELL shows progress I <+—| frame for interventions and follow-up meeting.

l

Teacher continues to
implement effective
interventions and
monitor student’s
progress.
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Early Intervention Flowchart for ELLs*

ELL experiences difficulty in the
classroom.

Teacher attempts a variety of strategies to
resolve the student’s difficulty. Teacher
documents student’s progress, behavior,
contacts parents, and uses interpreters as
needed.

|

ELL continues to experience difficulty after
various interventions are implemented.

l

ELL teacher and/or other personnel
interviews parents using Interview form in
appropriate language.

I

Teacher requests assistance from the in-school problem
solving team. Team develops an intervention plan, time

l

ELL continues to experience difficulty after
team-generated interventions are
implemented for a documented amount of
time.

In-school problem-solving team
reconvenes, reevaluates intervention plan,

A ]
I ELL shows progress

A 4

Teacher continues to
implement effective
interventions and
monitor student’s
progress.

and assesses student progress.

| |
In-school problem-solving team In-school problem-solving
modifies or expands team requests a native-
intervention plan, and adjusts language assessment in
time frame as needed. addition to L2 language

l

STEPS

In-school problem-solving team reviews results from language
assessment(s) and arranges for further assessments from Student
assistance team or MDT team as appropriate.
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Is this Special Education Referral Appropriate for an English Language Lea rner?

Here is a checklist to help assure that school personnel have collected all pertinent information available in
order to determine if a referral for special education is warranted.

Yes

No

Don’t
know

A CHECKLIST

Does the child have age-appropriate development in L1.?

a. s the child’s vocabulary in L1 well-developed?
b. Was the child’s L1 fluent and well-developed when he/she began
learning English?

Has the student’s personal data and family history been investigated

and reviewed?

a. A complete profile has emerged and no factors (high degree of
mobility, missing parents, poverty, poor attendance, etc) that
could possibly contribute to the student’s difficulty have been
identified.

Has the student’s health data, both past and present, been

investigated and reviewed?

a. A complete health profile has emerged and no factors (impaired
hearing or vision, chronic dental pain, malnutrition, post-
traumatic stress syndrome etc.) that could possibly contribute to
the student’s difficulty have been identified.

Have the student’s school records (past and present) been located,

reviewed and analyzed? If past records are not available, have other

means of gathering this data been implemented?

a. Has the student participated in bilingual/ESL programs in
previous years

b. Has the student had the benefit of uninterrupted formal
schooling throughout his/her educational career?

¢. Has the student’s previous schooling been at the same level of
rigor as his/her current schooling?

d. Does the language of instruction in the student’s previous
schooling math the language of instruction in the student’s
current learning environment?




Yes

No

Don’t
know

A Checklist Continued

Has data been collected, reflecting both strength and difficulties,

regarding the student’s linguistic and literacy development?

a. Results from assessment in previous years are avail able for
review.

b. Results of current standardized language proficiency test (always
in L2 and in L1 whenever possible- WELPA/ ELPA21) and are less
than a year oid.

¢. Student work samples in L1 and L2 (oral language samples,
reading samples, writing samples, and performance-based
assessments) have been collected over time, reviewed and
analyzed.

d. Teacher observations/narratives document and concur with
work samples about the student’s language use in the learning
environment.

Has date been collected regarding the student’s academic

achievement?

a. Results from assessments in previous years are available.

b. Student work samples (oral language, reading samples, writing
samples and performance-based assessments) across content
area have been collected over time, reviewed and analyzed.

c. Teacher observations/narratives document and concur with
work samples about the student’s academic achievement.

Has date been collected regarding the student’s cultural

development?

a. The student’s culture has been identified and staff is cognizant
of similarities and potential mismatches or conflicts with the
dominant or school culture.

Have appropriate interventions, capitalizing on student’s strengths

and reflective of “best practice” in ESL education been implemented

and documented in an attempt to remedy the student’s difficulty?

a. Does the teacher(s) have sufficient training to implement the
interventions?

b. Does the teacher(s) have sufficient materials and resources to
implement the interventions?

c. Is there sufficient documentation to articulate the success or
failure of a suggested intervention? Consider both time and a
variety of contexts.

Have other additional programming alternatives been tried in
addition to ESL strategies? (Titlel, LAP, after-school programs, one-
on-one tutoring, reading assistance, counseling, social work, extra-
curricular activities etc.

10.

Have all the student’s teachers, his/her parents and other personnel
worked together to create a linguistically, academically and
culturally appropriate and supportive learning environment for the
student experiencing difficulty?

Notes or comments:
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ELL Student Information Tool
Student: DOB: Grade: ID:
Student’s primary language: Student’s secondary language:
Additional languages:
Years of formal education in primary Years of formal education in English:
language:

Can student read/write in primary language: [0 Yes [J No
If yes, what level can they read/write in primary language:

Attendance history: Number of schools attended: | Retained [J Yes [J No
When:

Current ELL programing model:
[(ODual Language ClLate Exit OEarly Exit
OSheltered Instruction (SI) or Content-Based Instruction(CBI)
OSupportive Mainstream CONewcomer
CNone Length of time in model:

Any other previous ELL programing models:
(JDual Language [ILate Exit CJEarly Exit (ISheltered Instruction or Content-Based
OSupportive Mainstream [0 Newcomer (JNone

Length of time in model:

Strategies Used (0 GLAD [ELL AVID [Other:

Student Proficiency Report of Basic Interpersonal Communication (BIC)

ELPA 21 Data Student Level Peer Analysis/TBIP (S. Psych)

QOverall

Listening

Speaking

Reading

Writing

Student Cognitive Academic Language Proficiency (CALP) level

Formative Beginning/ | Adv.Beg/ [ Intermediate/ | Advanced/ Transitional/
Assessment ELPLev.1 [ELPLev.2 |[ELPLev.3 ELPLev.4 |[ELPLev.5

Listening

Speaking

Reading

Writing

*Using ELPS at a Glance, Student Oral Language Observation Matrix (SOLOM), teacher
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_ Previous Interventions and time frame

Reading

‘Writing

 Math

Social/Emotional

What testing accommodations has the student received:

CJReaders on math O Text to speech Test in Native language
OOther:

Culture Matrix (please only chose one yes)
Acculturation [I Yes (] No
Student’s home culture and native language honored along with new culture and language.

Bicultural Ambivalence (] Yes (] No
Student accepts neither home culture and native language nor new culture and language.

Rejection ] Yes (] No
Student’s intentional rejection of new culture and language for that of home culture and native
language.

Assimilation (] Yes (J No
Student’s home culture and native language rejected/replaced by new culture and language.

Please keep in mind:

* Given an ideal background where the student has received at least 4 years formal
education in the students native language and can speak and write fluently and
proficiently in the students native language and then provided Bilingual ELL
programming; the length of time it takes to reach grade-level performance in 2"
language (L2) is a minimum 4 years.

* Foran ELL to become proficient in academic areas it usually takes from 5-7 years in
English in an Alternative Instructional model to become academically proficient. (i.e.
GLAD)

*  Ifthe student has no prior schooling or has no support in native language development, it
may take 7-10 years for ELLs to catch up to their peers.
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Working with English Language Learners and Newcomers

An ELL Toolkit
Compiled by Sally Mack 2017

© Teachers need to create lessons and experiences that take into consideration the
ELL student's academic and language needs.

Stages of Second Language Acquisition

All new learners of English progress through the same stages to acquire language. However,
the length of time each student spends at a particular stage may vary greatly.

Stage |: Pre-production

This is the silent period. English language learners may have up to 500 words in their
receptive vocabulary but they are not yet speaking. Some students will, however, repeat
everything you say. They are not really producing language but are parroting. If your new
English language learner is not speaking, don't worry. Most newcomers go through a stage
during which they do not produce language. This doesn't mean they are not learning. The
silent period may last for a few days or a year depending on a variety of factors. It occurs
before ELLs are ready to produce oral language. ELLs should not be forced to speak before
they are ready and we don't want to embarrass students by putting them on the spot.

These new learners of English can:

e Listen attentively and they may even be able to copy words from the board.
Respond to pictures and other visuals.

e Understand and duplicate gestures and movements to show comprehension. Total
Physical Response methods will work well with them.

Teachers should focus attention on listening comprehension activities and on building a
receptive vocabulary. English language learners at this stage will need much repetition of
English. They will benefit from a "buddy" who speaks their language. Remember that the
school day is exhausting for these newcomers as they are overwhelmed with listening to
English language all day long. English language learners at this stage will need much
repetition of English. They will benefit from a "buddy” who speaks their language.
Remember that the school day is exhausting for these newcomers as they are overwhelmed
with listening to English language all day long.

Stage IlI: Early production

This stage may last up to six months and students will develop a receptive and active
vocabulary of about 1000 words. During this stage, students can usually speak in one- or
two- word phrases. They can use short language chunks that have been memorized
although these chunks may not always be used correctly.

Here are some suggestions for working with students in this stage of English language
learning:

e Ask yes/no and either/or questions.
e Accept one or two word responses.



Give students the opportunity to participate in some of the whole class activities.
Use pictures and realia to support questions.

Modify content information to the language level of ELLSs.

Build vocabulary using pictures.

Provide listening activities.

e Simplify the content materials to be used. Focus on key vocabulary and concepts.

When teaching elementary age ELLSs, use simple books with predictable text.
Support learning with graphic organizers, charts and graphs. Begin to foster writing
in English through labeling and short sentences. Use a frame to scaffold writing.

Stage lll: Speech emergence

Students have developed a vocabulary of about 3,000 words and can communicate with
simple phrases and sentences. They will ask simple questions that may or may not be
grammatically correct, such as "May | go to bathroom?" ELLs will also initiate short
conversations with classmates. They will understand easy stories read in class with the
support of pictures. They will also be able to do some content work with teacher support.
Here are some simple tasks they can complete:

e Sound out stories phonetically.

¢ Read short, modified texts in content area subjects.

e Complete graphic organizers with word banks.

e Understand and answer questions about charts and graphs.
e Match vocabulary words to definitions.

e Study flashcards with content area vocabulary.

e Participate in duet, pair and choral reading activities.

e Write and illustrate riddles.

e Understand teacher explanations and two-step directions.
e Compose brief stories based on personal experience.

e Write in dialogue journals.

Dialogue journals are a conversation between the teacher and the student. They are
especially helpful with English language learners. Students can write about topics that
interest them and proceed at their own level and pace. They have a place to express their
thoughts and ideas.

Stage IV: Intermediate fluency

English language learners at the intermediate fluency stage have a vocabulary of 6000
active words. They are beginning to use more complex sentences when speaking and
writing and are willing to express opinions and share their thoughts. They will ask
guestions to clarify what they are learning in class. These English language learners will
be able to work in grade level math and science classes with some teacher support.
Comprehension of English literature and social studies content is increasing. At this
stage, students will use strategies from their native language to learn content in English.
Student writing at this stage will have many errors as ELLs try to master the complexity of
English grammar and sentence structure. Many students may be translating written
assignments from native language. They should be expected to synthesize what they
have learned and to make inferences from that learning. This is the time for teachers to
focus on learning strategies. Students in this stage will also be able t<l understand more
complex concepts.




Stage V: Advanced Fluency

It takes students from 4-10 years to achieve cognitive academic language proficiency in a
second language. Student at this stage will be near-native in their ability to perform in
content area learning. Most ELLs at this stage have been exited from ESL and other
support programs. At the beginning of this stage, however, they will need continued
support from classroom teachers especially in content areas such as history/social studies
and in writing.




Challenges for ELLs in Content Area Learning

Here are some specific challenges that ELLs face when learning to read material in English:
e An abundance of idioms and figurative language in English texts
e Density of unfamiliar vocabulary
e Use of homonyms and synonyms
e Grammar usage especially the "exceptions to the rules”
e Word order, sentence structure and syntax
e Difficult text structure with a topic sentence, supporting details and conclusion
e Unfamiliarity with the connotative and denotative meanings of words
e ELLs may not have practice in expressing an opinion about text.
e Use of regional US dialects
e Fear of participation and interaction with mainstream students
e Story themes and endings can be inexplicable
e Literary terms for story development are not understood
e Unfamiliarity with drawing conclusions, analyzing characters and predicting outcomes

e Imagery and symbolism in text are difficult



Challenges for ELLs in Mathematics

© Mathematics is not just arithmetic. Problem solving is not just language but a thought
process. Students from other cultures may be more concerned with getting the correct
response than with the process. They may not be able to justify their answers.

Difficulties that ELLs face when learning mathematics:

Formation of numbers varies from culture to culture.
Use of decimal point and comma vary from culture to culture.

Students have no experience with our measurement system; it is an abstract to
them.

Math is not spirally taught in many cultures. So students may not know a lot
about geometry, for example.

Many students have never seen or worked with manipulatives. They may not
take a lesson using manipulatives seriously.

Students learn math by rote memory.

Math curricula in their countries may be primarily calculation.

Word problems may not be introduced until much later.

Estimating, rounding, and geometry are not often taught as early in other cultures.
Mathematical terms do not always translate well.

Mental math may be the norm. Students may not show work in addition, subtraction,
multiplication and division or they may show work in a different way.



Specific Challenges for ELLs in Science

© ELLs may lack of background knowledge in science. Our "hands-on" approach is
different from what they are used to. Drawing conclusions on their own may be difficult for
ELLs. In their own culture students may not have been trained to make guesses.

Challenges that ELLs face when studying science:

The vocabulary of science presents a huge difficulty. There are a special set of terms for
the student to learn. Even simple words that the student may know could have another
meaning in science.

e Material is covered very fast.

e Directions are often multistep and difficult.

e There are too many concepts explained on each page of a science text.

e Cooperative learning may not fit in with students experiences in learning.
e Visuals may be confusing and difficult to understand.

e Sentence structure is complex and the passive voice is used in textbooks.
e What was taught in class does not always match the assessment.

e ELLs are not used to science labs or equipment.

e Students lack background in scientific method.

e There is no standard form of delivery of information.



Challenges for ELLs in Social Studies

© Social studies and U.S. history provide the biggest challenge to ELLs in their
content classes. They have very limited background knowledge to activate. ELLs lack
prior knowledge of U.S. and U.S. history, geography, and current events needed.
Many students will memorize information for a test, but it has no relevance for them so
the information is quickly forgotten.

ELLs’ difficulties when studying social studies
e Use of higher level thinking skills for reading and writing.

e Lack of familiarity with historical terms, government processes, and vocabulary.

e Social Studies text contains complex sentences, passive voice, and extensive
use of pronouns.

e ELLs may not be used to expressing their personal opinions.
e Nationalistic and cultural focus of maps.

e Concepts which do not exist in all cultures are difficult. This includes privacy
democratic processes, rights of citizens, free will.

e No concept of movement within the structure of a society.

e ELLs are seldom asked to contribute an alternate view that reflects conditions
in other countries.

e Use in our schools of "timeline" teaching vs. learning history by "dynasty" or
"period."”

e Difficulty with understanding what is said by the teacher and being able to take
notes.

e Amount of text covered and the ELLS' inability to tell what is important in the
text and what is not important.



25 Quick Tips for Classroom Teachers

Put any five (or more) of the following tips into practice and your English language
learners will benefit from the differentiated and scaffolded instruction. Do you want
to create an effective learning environment for your English language learners? Pick five
ideas that you have never tried from the list below and implement them in your content
area or mainstream classroom. You will be surprised to see how much the learning of ELLs
improves.

Before Teaching the Lesson

1. Determine the English language learning level of your ELLs. Be realistic about what
you expect ELLs to do.

2. Plan ahead. Think about how you will make the content comprehensible to your ELLS.
Consider the following questions:

e How will you link the content to the students' previous knowledge?

e How will you build background information? Show a video or read a book aloud
about your topic first.

e What language and concepts need to be pre-taught?

e How can you develop content area vocabulary? What visuals will you need?

3. Reflect on how you can teach to oral, visual, auditory, and kinesthetic learning modalities.

4. Prepare teaching aids such as maps, charts, pictures, graphic organizers, pictorial
inputs and flashcards before the lesson is taught.

5. Add vocabulary word banks to student activities. Determine key vocabulary to
focus on.

6. Adapt text so that the concepts are paraphrased in easier English. Eliminate
non-essential details.

7. Find non-fiction books in the library written at a lower level about the topic you are
teaching.

During the Lesson

8. Build on what ELLs already know. Using observation charts, picture files, inquiry charts,
KWL, will help pre-assess prior knowledge.

9. Scaffold vocabulary and sentence structures used. Pre-teach and reinforce
vocabulary in context through the use of graphic organizer categories, smart
cards (for review)

10. Use embedded or yes/no questions; give ELLs questions you will ask in advance
so that they can prepare.

11. Introduce concrete concepts and vocabulary first.

12. Teach students to categorize their information using graphic organizers, and
pictorial inputs. Create semantic and story maps.

13. Demonstrate highlighting techniques so that students can highlight important
information.

14. Review and repeat important concepts and vocabulary. Review pictorial inputs,
graphic organizers etc to reinforce learning.



15. Provide concrete "real” examples and experiences whenever possible. Picture
files of "real" photos help build schema for topics.

16. Teach ELLs to find definitions for key vocabulary in the text.

17. Help ELLs become acquainted with their textbooks (table of contents, glossary,
index, etc.)

18. Model your thinking processes for students using "think-alouds". Teach
metacognition strategies and give them time to practice those skills.

19. Tape record part of your lesson to reinforce learning or provide peer/staff review
of learning by using DOK questioning and review strategies.

20. During the demonstration/lecture/interactive input part of the lesson give students
10/2 breaks to stop and discussion specific aspects of the lesson to negotiate for
meaning.

After the lesson

21. Give students opportunities to respond to new instruction in a learning log or
response journal.

22. Provide follow-up activities that reinforce vocabulary and concepts using hands
on activities and review strategies.

23. Have students work in small groups or pairs so that language and concepts are
reinforced.

24. Adjust homework assignment to your ELLs' English language proficiency level
and/or academic ability.

25. Modify assessment so that your ELLs have an opportunity to show what they
have learned through project based assessments, performance tasks etc...



Teaching Strategies for Classroom Teachers of ELLSs

1. Making Content Comprehensible-is paramount for ELL success

Language is not "soaked up." The learner must understand the message that is
conveyed. Comprehensible input is a hypothesis first proposed by Stephen
Krashen. (Krashen, 1981) He purports that ELLs acquire language by hearing and
understanding messages that are slightly above their current English language
level. When newcomers are assigned to a mainstream classroom and spend most
of their day in this environment it is especially critical for them to receive
comprehensible input from their teachers and classmates. If that teacher provides
information by using traditional lecture in the front of a classroom, the English
language learner will not be receiving this input.

Students have a greater chance of mastering content concepts and skills when:

Lessons are visual in presentation. Visual representation of new vocabulary
using graphic organizers, graphs, maps, photographs, pictorial input, drawings
and charts introduces new vocabulary and concepts in a comprehensible way.
o G.L.A.D. strategies: Cognitive Content Dictionary, Pictorial input,
comparative input, picture files,

Students are given opportunities to manipulate content in a variety of ways as a
response to their learning
o G.L.A.D. strategies: "Smart Cards", picture files, Learning Logs

Content is taught through semantic and story maps students learn to organize
information.
o G.L.A.D. strategies: Narrative Input, story maps, Process Grid

Given multiple opportunities to practice that content in a variety of ways hitting
on a variety of modalities
o G.L.A.D. strategies: Chants, poems, team tasks, group tasks, small
groups,

Practice is in relevant, meaningful ways with immediate application that
includes "hands-on" experiences that increase levels of student engagement.
o G.L.A.D. strategies: individual learning logs, team tasks, projects,
alternative assessments

Practice content vocabulary is taught through explicit instruction-
o G.L.A.D. strategies: Cognitive Content Dictionary, individual CCD,
graphic organizers, inputs, process grids, smart cards



2. ELL students need to connect abstract concepts with concrete

experiences: Material should be organized, created (chart learning), counted,

classified (concept mapping) divided into categories.

Plan for hands-on practice and cognitive strategies that encourage students to
interact with and clarify content in a variety of ways:

Divide content into meaningful short chunks 10/2 strategy where visual,
interactive lecture occurs for 10 minutes and students are given 2 minutes to
negotiate for understanding with an elbow or team partner where they discuss
specific content that supports targets.

Use index card review or "Smart Cards" to review content vocabulary. Provide
opportunities for content to be rearranged, dismantled, reconstructed, and
reproduced several different times to increase student success of retaining
materials and building more schema.

Provide time for practice in should 10-15 minute increments. Follow up graphic
organizer with a learning response log where students are asked to recreate,
write about, sketch and take notes on interactive lecture.

New learning should have several short practices close together. Revisit the
pictorial input/graphic organizer and review with students using smart cards:
vocabulary cards and pictures that can be added to graphic organizer as you
review. Give them more time to "chunk and chew" the information with an elbow
partner.

Ask them to add to their notes in their response log to make learning application
more meaningful and the depth of knowledge of the task can increase with
repeated practice.

Older learning should be practices distributed further apart-review material
periodically. ELL students require small group or 1:1 review of content and
vocabulary to make it more meaningful.

Give students immediate feedback on how well they have done. Collect
Learning Logs and keep communication lines open through Interactive Journals

3. Determine Key concepts for the unit and define language and

content objectives for each lesson.

Teachers write the key concept and/or target for a unit of study in student-friendly
language and post it in the room. New learning should be tied to this concept.
Additionally, teachers should begin each lesson by writing a content objective on the
board. At the end of the lesson, students should be asked if the objective was met.
Classroom teachers also need to set language objectives for the students in their
class. A language objective might be to learn new vocabulary, find the nouns in a
lesson, or apply a grammar rule.



4. Use Cooperative Learning Strateqgies

Lecture style teaching excludes ELLs from the learning in a classroom. We don't
want to relegate ELLs to the fringes of the classroom doing a separate lesson with a
classroom aide or ESL teacher. Working in small groups is especially beneficial to
ELLs who have an authentic reason to use academic vocabulary and real reasons to
discuss key concepts. ELLs benefit from cooperative learning structures such as
sitting in teams of four. Give students a job in a group. Monitor that they are
participating. Promote language development through social interaction opportunities
such as T-Graph for Social Skills, Team task, and team projects.

e Solving problems in cooperative groups as part of community building provides
engagement opportunities for every ELL student. Never feeling alone and
knowing that they can rely on team mates for support is helpful to every
student. The goal is to provide students with different ways to practice language
and learn content at the same time practicing cooperation strategies.

e Engaging in team discussions, team chats, class discussions where everyone
is always expected to contribute with team support, prevents ELLs from being
left out.

e Partnering students for practice activities, projects and during independent work
time provides needed support and provides for comprehensible output from the
students.

e Discussing and "doing" make abstract concepts concrete. Using metacognitive
strategies to think about their thinking and discuss new learning helps them
make more connections

5. Modify classwork, testing and homework for ELLs

Content area assignments, homework and assessments needs to be differentiated for
ELLs. Teachers should allow shortened assignments, alternative types of assessment:
oral, drawings, physical response (e.g., act-it-out), and manipulatives as well as
modification to the test. Homework and assessment should be directly linked to
classroom instruction and students should be provided with study guides so that they
know what to study. Teaching them basic study skills such as visualizing concepts to
create mental images and creating graphic organizers helps them remember concepts.

Remember that the ELLs in your class may not be able to take notes in the traditional
way, so sketches and simple labels are often their best way to remember information.
If they sketch their own examples of a concept it will help them connect new materials
to prior knowledge.

Research shows that the best way to assess ELLs is to build assessment into
instructional activities.

A typical ELL review/formative assessment might include:

e Ask newcomers to point to a picture or word to demonstrate basic knowledge.
"Point to the penguin.”

e Using visual cues, ask simple yes/no questions such as "Are penguins
mammals?"



e Embed the response in the question using "either/or". "Is a penguin a mammal
or a bird?"

e Break complex questions into several steps. Simplify your vocabulary. Instead
of asking "What characteristics do mammals share?" say "Look at the
mammals. Find the bear, the dog and the cat. How are they the same?"

e Ask simple "how" and "where" questions that can be answered with a phrase
or a short sentence. "Where do penguins live?" Do not expect your ELLS to
answer broad open-ended questions.

6. Abstract concepts and new information needs to be applied in a
personally relevant way. A few strategies might include:

e Sketching and writing for brain imprinting. Listen and Sketch, sketching on
Observation Charts, learning logs

e Writing in a diary format through a character

e Relating it to their own culture and adding their first language vocabulary as
needed. Adding L1 vocabulary, cognates to charts makes them even more
meaningful for ELL students

e Making and playing a game for content review (Jeopardy, Bingo, and Wheel of
Fortune...)

e Creating a semantic map, story map, graphic organizer in a format that they
are comfortable with.

e Writing test questions to ask another student
e Teaching concepts to another student

7. Be aware of culture shock

The emotional upheaval of moving can be devastating to any child. These
symptoms are compounded when the child comes from a different culture and does
not speak English.

What is Culture Shock?

Newcomers who act out in the classroom are probably suffering from culture shock.
This is a term used to describe the feelings people have when they move to an
unfamiliar culture. Immigrant children may become withdrawn and passive or they
may be aggressive. The more different the new culture is from their own, the greater
the shock. Newcomers have left behind family members, friends, teachers and pets.
They have lost their language and culture. Often they do not have support of their
family and parents who are in shock too. Every child reacts differently to moving to a
new place. Most go through four states of culture shock at different rates and often in
different order.

e Euphoric or Honeymoon Stage- They are excited about their new lives.
Everything is wonderful and they are having a great time learning about their
environment.



e Culture Shock Stage- the ELL students starts to see the differences between
the new and the native cultures. Students feel overwhelmed at this stage.
Students at this stage may seem sleepy, irritable, disinterested or depressed.
Some students may become aggressive and act out their frustrations.

e Integration Stage- Newcomer starts to deal with difference between the old
and new cultures. They learn to integrate their own beliefs with those of the
new culture. Some will start to replace old values with new ones. Some will
starts to find ways to exist in both cultures. Parents may start to become
alarmed at this stage as they do not want their children to lose their language
and culture.

e Acceptance Stage- Newcomers are now able to enter and prosper in the
mainstream culture. They accept both cultures and combine them into their
lives. Some students will adopt the mainstream culture at school and follow the
values of the home culture outside of school.

8. Help Your Newcomers Develop Pride in Their Heritage

Do you know how to use the diversity in your classroom to help your
newcomers develop pride in their native languages and cultures? Try some of
these ideas.

© Newcomers offer a rich resource from which mainstream teachers and students can
learn about other languages and cultures. Some simple things you can do to develop
pride are:

e Ask bilingual parents to do cultural demonstrations in mainstream classrooms.

e Encourage newcomers to share their language skills by teaching their
classmates to pronounce their home-language words on the labels placed
around the classroom.

e Display pictures in your classroom from the students' home countries.

e Have newcomers write in a home-language diary, read books in their home
language, draw pictures of people and places in their home countries, and
listen to native language music (with headphones).

You don't want to discourage the maintenance of home languages. The more proficient they
are in their first language the easier acquiring a second language becomes. Whatever your
students learn in their home-languages will eventually be transferred to English.

9. Tie Culture to Curriculum

Tie the cultures of your second language learners to your curriculum whenever
possible. We know that all children bring to school a wealth of experiences from their
families, homes, neighborhoods and communities. Children with diverse linguistic and
cultural backgrounds have stories and experiences that are unique. Teachers should
use these experiences and the environment of their classrooms to help children begin
to understand other cultures. They should build on the knowledge their students and
families have of the countries they come from and the cultures they represent.

The diversity in many classrooms provides a starting point for children to begin to
understand and value the many distinct cultures of the world. Teachers should take
advantage of this natural resource that is in their classrooms. This helps American
children to respect the cultures of other people and, at the same time, it helps children
from diverse backgrounds develop pride in their heritage. When students see their
home cultures and languages being studied in the classroom, their culture has been
validated. This helps to develop positive self- esteem in culturally and linguistically
diverse children.




Technology Resources for English Lanqguage Learners and
Newcomers

http://www.literacycenter.net - a free early childhood language learning
site. French, Spanish, German, English

http://www.starfall.com - free site for Pre-K-1 reading and math games

http://www.storylineonline.net - links to a variety of quality literature being
read aloud.

https://www.storvplace.org/activity-library - free resource of books, chants
and activities for Pre-school children.

https://www.pebblego.com - a commercial site, but free to Richland School
District students with content stories written in non-fiction format. Supports
science, social studies and is very popular with k-5 students or older
newcomers as a great non-fiction research site.

http://www.enchantedlearning.com - K-12 educational material in a wide
range of topics to download as teacher/student resources including
printable books.

http://www.educational-freeware.com/online/gamegoo.aspx - reviews of
the best free learning games, software and websites.



http://www.literacycenter.net/
http://www.starfall.com/
http://www.storylineonline.net/
https://www.storvplace.org/activity-library
https://www.pebblego.com/
http://www.enchantedlearning.com/
http://www.educational-freeware.com/online/gamegoo.aspx
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